TEACHING ENGLISH? 


matter whether you are teaching English for the first 
time are veteran you should know and use the 
Kingsley Outline Studies Literature. They have been 
“life- savers” for many new teachers and experienced ones 
have found new help and inspiration these outlines. 


THE LIST OUTLINES 


Silas The Rape the Lock 


The Vision Sir Launfal The English Mail Coach and Joan Arc 
st Macbeth® Sq Webster’s First Bunker Hill Oration and Wash- 


14 Lycidas 
Essay Addison Episodes from the Old Testament 
The Miles Standish The Traveller 
Snow Bound Enoch Arden 
The Legend Sleepy Hollow Elegy 
Lay the Last Minstrel David Copperfield 
Two Years Before the Mast The Yemassee 
Christmas Carol The Talisman 
The House Seven Inland Voyage and with Donkey 
The Tempest King John 
37 A Midsummer Night’s Dream David Balfour 
You Like Twice Told Tales 
Last the Mohicans Walden 
The Saga King Olaf The Spy 
The Deserted Village Kenilworth 
Tale Two Lord Clive 
and the Prisoner Cotter Saturday Night 


and supplemented with new type tests Harold Eaton. 


each 
SPECIAL: Six for $1.00 you mention this advertisement 
Max Herzberg’s Outline for the Contemporary Literature, cents 


Send for complete catalog workbooks, literature 
maps, for the busy English 
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for teacher training brings professional education 
the most advanced contemporary thinking problems education 


both his own unique inheritance and the forces 


curriculum theories use today, and stresses the influence the 


The most comprehensive attempt thus far place 
the our culture. Presents the philosophy “recon- 
systematic theory and for American and world 
education. 


upon the role the working classroom guiding child 
development, and upon the importance social and influences 
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Recently Published 


The REVISED EDITION 


ENCYCLOPEDIA 
EDUCATIONAL 
RESEARCH 


Edited WALTER MONROE 


Sponsored 
AMBRICAN EDUCATIONAL ASSOCIATION 


The new edition the monumental work, first published 
decade ago, one the most important and significant books 
the history education. provides one convenient 
volume account the results educational research 
this century, with critical evaluation, and the total relation 
educational theory and practice. Topics range from 
accreditation youth out school. 


The new edition brings content date the addition 
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Philistinic Deluders 
Teacher Education 


McGRATH 
Arizona State College, Tempe, Arizona 


CRUSADER whose activities 
have been characterized lack- 
ing vision, limited intel- 
lectual acuity perspicacity, and 
weakened absence concern for 
truths and values often referred 
philister. Thus the expression 
referring one philistine carries 
connotation narrowness and lack 
profundity and implies machina- 
tion through tricks and devices rather 
than scientific ideas and articulate 
thinking. 
sense, the philister attitude has 
strange application for teacher edu- 
Our efforts are often philis- 
tinic nature. Moreover, have 
been guilty permitting 
approach delude and satiate 
our more aggressive desires for im- 
provements. Unfortunately, deluders 
are everywhere abundant, and con- 
front our daily perspectives 
about social issues, political issues, 
common achievement deluders 
lull into complacency, dull our 
appetites for change, and exert near 
psychic influence upon rest the 
oars. 
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There are unquestionably many 
approaches for attacking the weak- 
nesses teacher education. the 
purpose this material launch 
directly into some the problems 
which have been precipitated these 
so-called deluders. Although the num- 
ber problems may unlimited 
number, major attention will 
cused few the more significant 
ones, 

The first deluder has been with 
long the hills. states that 
anyone can teach—it implies that 
all other vocational choices fail, the 
individual can still turn teaching. 
Many people have alluded famous 
sayings sages and nit-wits alike 
which vein are somewhat similar. 
They tend state that those who can 
achieve great things them; others 
teach—or that people fail all else 
they can still turn teaching. Our 
teacher training curricula are filled 
with individuals who are taking edu- 
cation courses merely for insurance 
case other vocational objectives fail. 
also have thousands who are train- 
ing for teaching because they have 
been unable find any other choice 
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available them. need make 
the profession teaching much more 
highly selective. 

The second deluder fully 
insidious and dangerous the first 
one. leads assume that our 
present program teacher education, 
sterile and changeless though be, 
good because has persisted for long 
time and because presently exists 
many institutions similar pat- 
terns. recent brief survey 
the current writer, was stated 
percent 250 teacher educators 
that the preservice education teach- 
ers their respective institutions was 
identical structure and content 
what was when they themselves were 
enrolled teacher training curricula. 
The range years these educators 
had been removed from their preserv- 
ice training ran from two thirty- 
two examination the 
catalogs education courses more 
than 300 institutions who train teach- 
ers revealed the same consistent pat- 
tern—introduction education, meth- 
ods teaching, and practice teaching. 
There was little indicate that there 
had been change content even 
though course titles remained constant. 

very persuasive deluder em- 
phasizes that can adequately train 
teachers four years college work 
and that extend the time would 
merely multiply the sins and 
errors the present. Institutions, 
tually stymied attempts build 
better chains experiences for teacher 
trainees via the longer route mini- 
mum five year preservice training 
periods. Closely allied with this 
luder the common practice sub- 
stituting and deleting requirements 

those who enter teacher education 
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programs late. logical that the 
person who planned structural 
engineer could pursue intensively that 
course for seven semesters and sudden- 
expect qualify teach English 
taking some teacher preparation 
work for the final semester? 
about illogical wishing drive 
from Chicago New Orleans via the 
Los Angeles enroute. The driver must 
expect few extra miles because 
wasn’t the direct route from 
Chicago New Orleans. 

our most subtle deluders 
states that improvements teacher 
education must come very slowly since 
not have many facts educa- 
tion which base our prosed re- 
commendations for change. Conserva- 
tive educators have stated their con- 
viction that our curriculum public 
education has year lag and that 
there two century lag human 
and social engineering. Facts 
facts, dare not loyally preserve the 
status quo. Let’s out and get the 
necessary facts! 

very menacing deluder states 
that teachers the same training can 
teach any level the school pic- 
ture. The deluder maintains that, 
after all, are teaching kids, and 
that kids learn one age about the 
same any other age. The impli- 
suggested that trainees may 
take prevailing pattern courses 
and then convenience teach either 
the secondary schools the ele- 
mentary schools. one will dispute 
that teacher trainees should know 


something about each grade level and 
have some experiences with elementary 
school children well with secon- 
dary children. must not kidded 
into believing that specialization 
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training for appropriate grade levels 

serious deluder would have 
believe that teachers need merely 
trained with stereotyped bag 
tricks and that wide general education 
experiences are The 
teacher the schools tomorrow 
will hard pressed render signifi- 
cant service unless has keen social 
sensitivity and awareness for the so- 
cial realities and social issues pro- 
duced our culture. Teachers must 
educated adjust and show 
leadership world citizenry and 
interpret the importance great so- 
cial and trends for the 
schools. 

sinister deluder has built 
the assumption that soon our 
trainees are graduated, the training in- 
stitution through with them, except 
urge them pay alumni dues an- 
nually. Therein have lost our 
greatest opportunity learn some 
the important facts education. 
Through follow-up studies, in-service 
assistance, and post-graduation super- 
vision, could not only help assure 
success for our product, but could 
learn how basically improve our 
training 

ominous deluder implies 
that certification laws are sufficient 
protection guarantee properly pre- 
pared teachers. best, most certifi- 
cation laws are vague, loosely adhered 
to, and variable state state. There 
are many maneuvers which in- 
dividual can obviate the distasteful 
aspects certification requirements, 
desires. The laws for certifica- 
ency that our training program ade- 
quate merely because our graduates 
are able meet the stipulations. 


double-barreled 
assumes that students are ready for 
student teaching the completion 
certain required courses and that they 
are ready teach their own jobs 
soon student teaching com- 
pleted. have come permit stu- 
dent teaching without applying sound 
criteria for admission teacher train- 
ing curricula and without criteria for 
admission student teaching. 
have grossly overlooked the advisabil- 
ity little preliminary teaching 
experience connection with educa- 
tion courses prior student teaching. 
have failed insist that trainees 
have participatory work experiences 
with children their out school 
activities such summer camps, 
recreation groups, and boy scout work. 
have admitted that student teach- 
ing just another routine, dry-well 
education course, when, reality, 
should the most valuable experience 
the entire training curriculum. 
general, have succumbed the 
argument that the students can’t real- 
learn teach until they are out 
their own jobs. need develop 
selection and rentention plans keep 
students out student teaching until 
they are professionally ready for it. 

10. optical illusion deluder 
indicates that all our trainees really 
want teach and that they are in- 
terested obtaining the best training 
preparation for teaching which 
available. may well admit that 
great many our trainees are 
the program through parental coercion, 
through mental apathy for other fields, 
through lack decision about 
Most these people frank- 
hope rescued from teaching 
and cause irreparable losses 
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morale among the worthy and inte- 
rested trainees. The unwilling trainee 
usually anxious take every short 
cut possible and enlarges his belief 
that his courses are formalistic, stero- 
typed materials practical 
functional value. 

There are other deluders which are 
operative the picture for teacher 
education. Doubtless should have 
less indication the literature about 
weaknesses and evils our teacher 
training curricula and more construc- 
tive suggestions for improvement. 
With this statement most will 
agree, and there are many excellent 
articles the literature showing the 
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Edited 
DAGOBERT RUNES 

HIS epochal symposium sociolog- 
ical and historical contribution utmost 
authority his field. Subjects covered in- 
clude the Jews effect on: religion, the arts 
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way for needed changes. should 
not construed from this article that 
progress being made and that 
none institutions have 
taken steps insure fundamental im- 
provements. But reiterated that 
need attack the deluders which 
may cause unaware realistical- 
the dangers and problems which 
tend impede change and stultify 
realization goals. The achievement 
these goals believed necessary 
lift teacher education permanently out 
the doldrums and assist cross- 
ing the threshold new era ade- 
quate and envisioned preservice train- 
ing for teachers. 


STAFF HANDBOOK 
FOR 


The High School Newspaper 


MILLER 


Lewis Clarke High School 
Spokane, Washington 


This new revised edition this 
popular handbook for members the 
high school newspaper staff. Clear, con- 
cise instructions are provided for each 
member the staff and the sections 
General Policies, Staff Leadership, Rules 
for Copy, Ten Make-Up Rules, copyread- 
ing and Proofreading Signs, Rules for 
Column Writing and Style are most help- 
ful. The use this handbook will save 
hours the adviser’s time and con- 
tribute toward better education and 
better paper. Price cents. 


“The little book can big time- 
saver for many staffs because its rules 
and basic policies are very sound.” 


Bernard Shepard 


Instructor Journalism 
Fresno State College, Fresno, Cal. 
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The Special Training Needed 
for Teachers Junior Colleges 


Community Colleges 
ADOLPH UNRUH 


Washington Unwersity, St. Missouri 


Introduction. 


junior community college 
teaching field one consider- 
able variety. And many factors 

influence the type and amount train- 
ing teacher needs, may required 
have. While general way 
may possible indicate the special 
training junior college teacher 
should have, this problem partly de- 
pendent upon factors indigenous 
the individual institutions, and 
lesser extent outside pressures. 

state department education which 
may actively participate accredita- 
tion standards. The training teach- 
ers universal item state accredi- 
tation standards. The same may 
said the particular junior college 
regional association. The educational 
philosophy given institution, fur- 
thermore, will affect the training 
its staff. the college attempts 
initiate the four year liberal arts 
school, will attempt enforce 
policy for the similar training its 
staff. however, the college makes 
genuine effort serve the community, 
and sets terminal curriculum, 
will insist upon different type 
training the part its personnel. 
Also, should mentioned here that 
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the case private institutions there 
may demanded any special type 
training the part its instructor 
keeping with the functions the col- 
lege undertakes perform. 

third type influence affecting 
the training junior college teachers 
the type teacher recruitment 
practiced. teachers are promoted 
from the high school, the special train- 
ing will terms deficiencies, 
omissions, none all. 
enced teachers may often inducted 
into inservice training program 
the junior college dean. some in- 
stances junior colleges set their own 
requirements. junior college organ- 
ization, perhaps state-wide may seek 
enforce certain standards. And 
thus seen from somewhat 
cursory examination the prob- 
lem that the special training teach- 
ers has varied and rather unpredict- 
able solution. 


Some Proposals. 


perusal the demands for the 
special training junior college teach- 
ers required state departments 
education some value. Accord- 
ing summary based the work 
Wollner and Wood, only twenty 
state departments education make 
some attempt set some require- 
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ments this Twenty-eight 
state departments either make such 
requirements they leave entire- 
the hands the local institu- 
tions. Peterson found that adminis- 
trators junior colleges rated 
state prescription teacher training 
down the twenty-first rank im- 
Apparently numerous other 
items come ahead state requirements 
for the special training teachers. 
Twelve the states require either 
Master’s degree the equivalent. 
few states attempt little prescription 
beyond three general stipulations: 
Master’s degree; one year graduate 
work major special field with 
some graduate training. two states, 
the state university writes the pro- 
gram, and thus controls the junior col- 
leges. six states the local institu- 
tion makes its own 
general, the information 
shows that less than half the 
states the departments education 
are any position act determ- 
iners the special training needed 
the junior college teacher. 
1948 only per cent the public 
junior colleges were accredited 
some regional accrediting association. 
those institutions which attempt the 
liberal arts curriculum, and which 
the college basis, 
there will much emphasis 
tor’s degrees, research, and consider- 
able amount specialization. This 
generally means that 
attempts maintain rather highly 


Wollner, Robert C., and Wood, 


scholastic tradition, and the teachers 
are burdened with the obligation 
research write for publication. The 
fact that only per cent the 
leges went for this sort thing 
leaves the majority the colleges 
set their own standards with but little 
interference from the associations. 
Perhaps this should except 
that the percentage might 
lower. 


Koos made normative survey 
the training junior college teachers 
and reported the Junior College 
Journal.* His findings may given 
briefly here indicate the type 
training the typical junior college 
teacher possesses. The typical junior 
college teacher, special 
subject teacher, holds Master’s de- 
gree. The typical degree was Mas- 
ter Arts. The typical academic 
teacher has about two years gradu- 
ate work, and the special subject teach- 
had over year graduate work. 
very interesting conclusion follows 
his observation that the typical junior 
college teacher has. had graduate resi- 
dence considerably excess the 
amount required for the Master’s de- 
gree. Also the fact that large num- 
ber teachers with Master’s degrees 
reported continued residence toward 
the Doctor’s degree forces the infer- 
ence that the Master’s degree alone 
represents inadequate preparation for 
the job. 

While this article not concerned 
with the undergraduate edu- 
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THE SPECIAL TRAINING NEEDED FOR TEACHERS 


the junior college teacher, 
there one pertinent point regard 
training the level that worthy 
mention. The junior college teacher 
and certainly the community college 
teacher should include his first four 
years college preparation some ex- 
periences general education. Pro- 
grams general education vary some- 
what from institution institution, 
but the unity outlook, the correlated 
organization the curriculum and the 
highly functional values for the stu- 
dent the knowledge, competencies, 
and understandings make this course 
considerable importance the un- 
dergraduate 

Some the literature that concerns 
the special preparation junior col- 
lege teachers based philosophi- 
cal treatment given theoretical 
solution. the junior college 
serve the community, this argument 
runs, then the instructors will need 
training related their specialities. 
For example, speech teacher will 
need know how and his depart- 
ment may better serve the greater 
community, and how speech fits into 
the life, the grocier’s 
life, the need for speech the many 
occupations his community. The 
sociology instructor will need know 
his field, course, but addition 
should able help parents, busi- 
ness men, and others understand the 
society which they live. other 
words, the instructor first needs 
good fundamental training, next some 
specializations, and then indicated 
this paragraph, related training. 

For the special preparation for 
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teachers terminal courses, some 
writers specify vocational education 
sure, but advocate addition 
broad general education and possi- 
ble some actual work experience. 
Especially this true instructors 
distributive education diversified 
occupations. These types instruc- 
tion are admirably suited the junior 
college because the maturity and the 
personal and economic needs the 
students. These facts also augment 
the argument for this type special 
preparation the instructor for 
will then able give students the 
type guidance they need. 

has already been indicated that 
the philosophy the school may in- 
fluence teacher preparation, junior 
college which considers itself college 
the real sense the word will in- 
sist Doctor’s degrees. From the 
presentations above can argued 
that the Ph.D. with his narrow, inten- 
sive specialization would not 
home the community 
cause would not possess the breadth, 
flexibility and the versatility needed. 
The only recourse the community col- 
lege would have him would 
consultant. Further, the academic 
type junior college would have 
little challenge him since the type 
and calibre student with whom 
would work would not competent 
research. Opinions have been 
registered which indicate that prepara- 
tion for Ph.D. degree not de- 
sirable regimen for the 
junior college teacher the type re- 
quiring additional graduate training 
related areas broad fields.’ 


Marvin, “Desirable Background for Community-College Teachers,” 


Junior College Journal. 


3:117-118, November, 1948. 


MacLean, Malcolm S., “Where and How Train Teachers for General Educa- 


tion,” Junior College Journal. 


:454-457, April, 1949. 
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April, 1949. 
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All this indicates second year 
graduate training probably de- 
sirable special training requirement. 
would needed the subject 
matter teacher provide competence 
related areas, and would 
needed provide training 
fields for the teacher. But 
the most important thing would 
that would not sacrifice good 
teacher, teaching competence for 
skills and ability research. 

would ability organize, manage, 
and ‘sponsor 
activities “Cooperations” Koos 
calls them.* most colleges some 
additional responsibilities are required 
community junior college teach- 
ers. Especially the school really 
ministers the need the commun- 
ity, the teachers will called upon 
provide much the leadership all 
fields human endeavor. This would 
include clubs, and organizations all 
types, social and otherwise, and school 
community. 

Unless the junior college purely 
and simply liberal arts institution, 
will need teachers who are trained 
understand and cope with the 
many personal pre-professional 
problems the junior college student. 
The instructor will, therefore, need 
part his special equipment the 
techniques guidance. This means 
will need know the fundamental 
principles guidance, the purposes, 
and the limitations. must know 
how about his task, what informa- 
tion will need and how use it. 


few years that all junior college 
community college teachers will need 
some competence guidance. 

Some experts insist that the junior 
college teacher must have had some 
experience teaching. must 
conceded, however, that there not 
enough this type teacher 
around. Also, there raised 
some questions regarding the problem 
transfer training, but true 
that great many junior college in- 
structors have been promoted from the 
high school instructional staff. This 
has the effect ensuring experi- 
ence staff but may have the effect 
traditionalizing the instruction also. 

There are some other considerations 
worthy note. Koos found that there 
was greater likelihood that junior 
college instructor would asked 
teach two related subjects and prob- 
ably some areas more, rather than 
one This precludes narrow 
specializations because the present 
junior college teaching positions sim- 
ply will not permit it. This addi- 
tional course then, represents some 
measure special preparation. 

Koos also looked into the profes- 
sional training the junior college in- 
structor, and found certain courses 
following were singled out for atten- 
tion: the organization and administra- 
tion the junior college; the philoso- 
phy and place the junior college; 
the junior college curriculum student 
personal problems junior colleges 
the psychology post-adolescence 
late adolescence; and methods in- 
struction the junior college level. 


Koos, V., “Junior College Teachers’ Cooperations,” Junior College Journal. 


March, 1949. 


“Junior College Teachers: Subjects Taught and Specialized Prepara- 


tion,” Junior College Journal. 4:196-209, December, 1947. 
“Programs Junior College Teacher Preparation,” Junior College 
6:333-346, February, 1949. 
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Apparently then, some recognition 
given the professional courses for 
the special training junior college 
teachers the selected institutions 
which have developed rather compre- 
hensive training programs for junior 
college teachers. number institu- 
tions are now giving attention the 
special training junior college teach- 
ers and other institutions are making 
beginning with summer workshops 
concerned with the administration 
and organization, curriculums, and the 
problems the junior community 
college. There little experimen- 
tation with mid-year institutes also 
that one Columbia University the 
winter 1949-50. All this indi- 
that educational institutions are 
recognizing the need for special train- 
ing for junior college community 
college teachers. 

Conclusions. 

conclusion the case for special 
training for the junior college the 
community college teacher seems estab- 
lished. number factors can 
found within and without the college 
which will influence the type and 
amount training needed. Some 
these are: requirements the state 
department education, regional 
associations, the philoso- 
phy the institution, and the pur- 
poses served the institution. Some 
further considerations arise from re- 
policies 
standards. does seem, according 


studies that the highest degree held 
the typical junior college teacher 
the Master Arts degree, and that 
the training needed. 

Some the elements suggested 


which should included the 


cial training program the junior 
college teacher are first, the 
graduate level: general education. 
the graduate level, Master’s degree 
its equivalent, plus one additional 
year graduate work but probably 
not the high degree specialization 
required for the Doctorate. This year 
advanced work above the Master’s 
should related work for the 
academic teacher. the case 
teachers special skills this year 
could well acquiring com- 
petence broad Some com- 
petence the area extra-curricular 
least minimum training guidance 
essential. Some experience seems 
desirable. Certain elements the 
professional education the junior 
college teacher might valuable. 
present such elements are courses 
organization, administration, curricu- 
lum, philosophy, and methods. 

The thinking and the studies indi- 
that both the junior college teach- 
ers and the institutions teacher 
training recognize the problem spe- 
cial training for junior college com- 
munity college teachers. 


wit 
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The Place Books the 
New Teacher Education Program 


VERNON ANDERSON 


The University Connecticut, Storrs, Connecticut 


kind teacher education 
program that developing 


colleges and universities 


are working toward providing more 
worthwhile experiences for future 
teachers departs from the traditional 
pattern, 
community-centered, and child-center- 
instead book-centered. makes 
use innumerable laboratory experi- 
ences the campus, surrounding 
schools, the community. fact, 
number institutions, the whole 
state the laboratory for teacher edu- 
cation. 

The purposes are clearly stated 
this type teacher education—long 
overdue but steadily growing. They 
deal with the competencies required 
good teacher, not with what sub- 
ject matter needs covered edu- 
cation classes. soon people be- 
gin think about competencies, they 
must inevitably turn the kinds 
experiences the future teacher should 
have, for have learned long ago 
that learn what do, far ery 
from just reading about hearing 
about how teach. 

These and other factors have caused 
change the place the education 
gram teacher education. One other 
powerful factor the promising trend 
toward employing the best teachers 
for staff members the pre-service 
courses. For long time, the tradi- 
tion that 
should taught instructors 
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graduate students large classes has 


had stranglehold teacher educa- 
tion universities and large colleges. 
Now that the ability teach begin- 
ning take its rightful place ahead 
the ability research, the text- 
book assignment-lecture type teach- 
ing losing ground. People who 
know how teach well not need 
the single text crutch. 


The Kind Textbook Needed 


this new program teacher edu- 
new concept the education 
textbook demanded. should have 
these characteristics: 

There should textbooks in- 
stead textbook. longer does 
the one textbook that tries all 
things all men satisfy the staff mem- 
ber who has the change behavior 
his goal teaching. knows that 
the highly condensed version, 
encyclopedic nature, not well 
suited developing critical thinking 
about education, understanding 
children, developing values 
that will guide the future teacher’s 
decisions. 

The textbooks written for edu- 
cation courses should serve 
reading and other types experi- 
ences. was simple select text 
when all that was demanded stu- 
dents was learn what was the 
book for the purposes “knowing 
something,” vague term that usually 
meant knowing some facts for the final 
examination. This not valid pur- 
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pose for college teacher who 
striving develop competencies fu- 
ture teachers. realizes that stu- 
dents education need read widely 
and have many other kinds ex- 
periences. The 
therefore, contain suggestions for 
reading from other sources and sug- 
gest various kinds laboratory ex- 
periences. The usual “problems” 
the end chapters need replaced 
suggestions for such experiences. 
Although this suggestion may disturb 
publishing companies, recom- 
mended that books frankly state that 
they are not intended used alone. 
prediction ventured that com- 
panies that have the forsight look 
for such books will sell more, not 
fewer books the years ahead. 

The education textbooks should 
serve means for evaluation 
present-day elementary secondary 
modern teacher education for text 
that read for facts alone. 
There are sources factual informa- 
tion, sure, such the 
pedia Educational Research, the 
many Office Education bulle- 
tins, current periodicals, and special- 
ized reference books. The point 
that the textbooks should not strive 
give all the information that can 
readily secured from such sources, and 
which—even more important—should 
gathered order that students 
will learn use these sources. 
the other hand, textbooks should serve 
basis for evaluating practices 
curriculum, methods, guidance, 


child study, school activities, and 


the like. 

Textbooks should various 
types that supplement each other. The 
integrated type program being de- 
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veloped forward-looking teacher 
education institutions combines such 
unnaturally divided content educa- 
tional psychology, methods, 
riculum. Child study and the nature 
learning considered relation 
the curriculum provided for chil- 
dren and the kind teaching-learn- 
ing situation planned the teacher. 
would serious mistake pro- 
fessors education were attempt 
develop texts that serve omnibus 
function for these new courses that 
center around problems. Books that 
tell the student how study and ob- 
serve children and adolescents, books 
that tell about the nature the child 
and the adolescent, books that discuss 
materials for learning, books that 
evaluate and describe secondary school 
practices, well others are needed 
such course. Each should serve 
separate function. 


~ 


designed for use 
inexperienced people should have 
amples. The pictorial kind illus 
tration not referred here, al- 
though such illustrations certainly are 
valuable. illustrations from 
schools, school pro- 
grams, and cases from child study 
should must books used the 
future teacher. will have but lit- 
tle experience background draw 
upon understand such favorite gen- 
eralities ours “meeting the needs 
youth,” “education for democratic 
society,” “beginning teach the 
child where is.” Each these 
statements must illustrated show 
what means, Education students 
pre-service classes rightly complain 
when instructors talk generalities 
their classes. Books should relate 
both the good and the bad practices 
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schools; now most them, students 
say, tell only the “ideal” side. 

The modern textbooks should 
take stand for what the author be- 
lieves good education. pro- 
fessional educators are interested 
bringing about changes secondary 
and elementary education pointed 
toward more experience-centered 
and school, the books that 
write should express definite 
point view. The vari- 
ety textbook that has point 
view serves best the traditional prac- 
tices education. fits well with 
philosophy learning content, not 
well with developing future teach- 
ers who have well-thought out values 
serve their guides action. 
Frankly, the type textbook 
written for the market, not change 
behavior. However, doubtful 
that kind book will long appeal 
the market. are willing 
take stand our books, there will 
likely more books read, presenting 
different points view, for certainly 
don’t all agree what think. 
Critical thinking will forwarded 
through more extensive type read- 
ing and weighing values. 


The Use Books 


Wide reading and reading 
are among the goals the instructor 
modern programs teacher educa- 
tion. Objective, factual tests are not 
the most suitable vehicle for him, be- 
cause they not evaluate the goals 
for which striving. 

interesting note what some- 
times causes change our prac- 
tices. The G.I. Bill, which enables 
veterans purchase books without 
cost them, has been definite factor 
promoting the use more than one 
book education courses. one 


state university, the policy charge 
students nominal book fee and use 
the money for purchase books for 
open shelves the library. books 
are purchased students texts for 
any their classes. The library, 
turn, buys many single copies sets 
four ten certain books. Thus, 
through administrative policy, the 
use many books rather than single 
text has been promoted. 

Some teacher education institutions 
attack the problem directly and de- 
termine how they want use books 
achieve their goals. Usually, where 
such cooperative study has been made, 
the result has been: 

choice books buy from among 
list many suitable ones. 

The use many references 
the library: periodicals, pamphlets, 
books, and general references. 

greatly expanded use such 
curriculum materials pamphlets, 
guides the curriculum, handbooks, 
and other materials published state 
departments education, public 
schools, and professional organiza- 
tions. 


good deal more reading done 
students free reading basis, 
with assignments, but with 
reading done solve problems, 
gather materials for 
ports, prepare for panel discussions, 
and the like. 

These practices result explora- 
tion many sources and different 
points view. They give the student 
experience locating sources in- 
formation education topics and 
acquaint him with the most useful re- 
ferences. Critical evaluation what 
modern program teacher edu- 
cation. 
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future teachers use books this 
manner their teacher education 
courses, they will more likely 
carry this behavior into their own 
teaching. One the important rea- 
sons why teachers fail make use 
wide variety materials solving 
problems that they have not experi- 
enced their own education. 


Other Sources Information 

People. important characteris- 
tic that distinguishes the new approach 
teacher education from the old 
the increased use many sources 
information. campus rich re- 
sources people, teacher education 
has often unimaginatively continued 
ignore these potentialities while 
taught about “using community re- 
sources.” every college univer- 
there are lay people 
interview; elementary and secon- 
dary school pupils invite into the 
class; board education, elementary 
and secondary teachers, college teach- 
ers various fields, graduate students 
with experience teaching, and fel- 
low students with whom discuss 
issues and problems. 

Communities, Then there are the 
varied resources community organ- 
izations and institutions. Some teach- 
education programs place students 
for experience welfare and service 
organizations the community. 
Others make extensive studies 
community and its people. Such sig- 
nificant sociological research Elm- 
town’s has awakened the 
fact that cannot consider the edu- 
youth apart from the com- 
munity mores, traditions, and customs 
which functions. Some institu- 
tions use profitably the many chil- 
dren’s and youth organizations 
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resource for future teachers gaining 
experience working with young 
people. 

Audio-visual aids. There grow- 
ing amount audio-visual materials 
for use teacher education, such 
films and film strips produced local 
schools and professional organiza- 
tions. The McGraw-Hill Book Com- 
pany has done education service 
producing its series teacher educa- 
tion films, used extensively both 
service and inservice programs. Good 
teaching college, well other 
school levels, uses these new teaching 
media. 

Schools. The laboratory school used 
the main source laboratory 
experiences for the prospective teach- 
er, usually limited amounts. Now 
the public schools the surrounding 
community and schools throughout the 
state are used more and more 
teacher education institutions. 
servation children and adolescents, 
study the school whole, work 
with many ways the 
school, work with P.T.A.’s and other 
parent groups, well actual prac- 
tice teaching are part the total 
process gaining those competencies 
that the teacher needs. Full-time 
periods student teaching six 
weeks fifteen weeks are becoming 
more common. The state Wash- 
ington now requires its future 
teachers what should, effect, 
apprentice year. 

Leaders teacher education have 
the conviction that there must 
more participation the part fu- 
ture teachers the process learn- 
ing how teach. this situation, 
books are only one source informa- 
tion and educational experience. 


Hollingshead, Elmtown’s Youth, New York: John Wiley Sons, 1949, 


480 pp. 
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Elementary Student Teaching 
Rolls Full Production 


TOPP 
Arizona State College, Flagstaff, Arizona 


HOSE who are associated with 

elementary student 

face the stimulating prospect 
numbers students seek- 
ing that experience and, with the in- 
crease students, unusual oppor- 
tunity improve the student teaching 
program. There good chance that 
the long delayed swing full produc- 
tion elementary school teachers 
will bring with prosperity that 
student teaching that level never 
previously has enjoyed; whether this 
pseudo-prosperity preceding “teach- 
er-training depression,” depends upon 
the manner which those charge 
capitalize the present portentious 
state affairs. 

Unique the history education 
but nevertheless true practically all 
sections the country, situation 
exists wherein large numbers young 
people both sexes are going want 
student teaching the elementary 
level and school administrators 
are going want them have it. 
Needless say, some applicants for 
student teaching the elementary 
school for variety disqualifying 
reasons should not applying for 
that experience. the other hand 
others, who perhaps never even dream- 
that they would become elementary 
school teachers, spite this may 


eminently desirable for teaching 
duty that grade level. 

There little question but what 
sizable proportion the applicants 
for elementary student teaching will 
recent graduates secondary 
teacher-training curricula who are 
forced into supplementary elementary 
education for want high school 
teaching positions. Others will 
students who originally chose the ele- 
mentary field because unusual pub- 
licity about trends teacher supply 
and demand, but who would have 
selected other fields had the choice 
been uninfluenced that factor. Still 
other students will those “regulars” 
who from the first have known that 
they wanted elementary school 
teachers, and who would have selected 
that area had present circumstances 
favoring elementary teaching 
existed. The heterogeneity their 
motives will provide one the more 
subtle elements considered 
leaders they plan teaching 
activities. Asa result, the job like- 
somewhat more complex than 
would have been under more normal 
conditions. 

Many other problems will present 
themselves with this expanded enroll- 
ment, yet the whole the increased de- 
mand for elementary trained teachers 
should beneficial student teaching 
this level, rather than detrimental, 
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providing careful long-term planning 
the rule. If, instead looking in- 
the future, those directing student 
teaching attempt carry over- 
grown program with the same facili- 
ties and planned experiences that char- 
acterized earlier conditions, not only 
will they fail maintain efficient 
program previously, they also are 
quite certain witness deteriora- 
tion the contribution student 
teaching experiences the training 
elementary school teachers. Con- 
sequently, should worthwhile 
examine some the factors which 
might interfere with progress stu- 
dent teaching. 

There are several undesirable even- 
tualities which might occur result 
the rush for more elementary 
teachers. Should these come pass, 
student teaching conceivably could 
backward over wearisome 
ground only partially won this time. 
example, there can foreseen 
four-year teacher training program 
with practice teaching experience 
both elementary and secondary areas. 
This procedure, argued some 
people, might desirable 
greater flexibility would then exist 
teacher supply which would enable 
teachers colleges meet changing 
mands for teachers the various 
levels. This appears too good 
true, however, for even the 
student were required take few 
additional technique courses the 
elementary curriculum, seems un- 
believe that they can 
trained for all assignments within that 
broad area without affecting adversely 


the quality instruction being given 
the children. 

result the demand for ele- 
mentary school teachers, another pos- 
sibility exists which somewhat re- 
lated the preceding. Graduates 
trained for secondary teaching may 
‘permitted take positions the 
grades without having had any addi- 
tional elementary school student teach- 
ing and perhaps only few additional 
semester hours work which might 
counted preparation for elementary 
teaching. Actually that more than 
possibility, for seems already 
have some states. Unde- 
sirable effects such practices are 
too obvious need comment. Suffice 
say, teachers colleges and other in- 
stitutions training 
make immediate plans provide the 
necessary supplementary 

similar way apparent that 
general dilution student teaching 
experiences can take place result 
larger number students ele- 
mentary student teaching. admin- 
istrators student teaching programs 
simply assign additional student teach- 
ers supervisors and teachers, 
the type guidance each student will 
receive apt inferior. Likewise, 
additional facilities are 
not provided meet expanded needs, 
the variety and number activities 
each student teacher will able 
participate will decreased. 

But the above are pessimistic views 
take, and the events described need 
not come pass precautionary 


measures are instituted. Additional: 


applicants for student teaching can 
well raise the general level elemen- 


Effort also should directed toward the creation certification laws which 
will make necessary for secondary trained teachers who are teaching the elemen- 
tary level teach under temporary certification provisions only until they have the 


appropriate training. 
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tary student teachers, rather than 
lower it. Many those students who 
would have selected the secondary level 
under other circumstances will, with 
training, make superior elementary 
school teachers. likely also that 
many these individuals will never 
regret having been forced into the 
mentary field once they have experi- 
enced the satisfactions working 
with children those ages. However, 
obvious that not all candidates 
among this group any other group 
interested elementary teaching will 
fully acceptable student teachers 
and ultimately, elementary school 
teachers. Accordingly, would 
wise for those charge planning 
elementary student teaching use 
good judgment the selection stu- 
dent teaching candidates. doing 
so, they may move toward the primary 
objective, improvement the quality 
teaching being done the elemen- 
tary schools. 

Thus, one the first things that 
should accomplished create 
the machinery for selection and set 
which are necessary 
young people who would make good 
elementary school teachers are 
trained and those who would not, are 
rejected. Unfortunately, because 
several factors such inadequate 
guidance incomplete knowledge 
supply and demand, many students 
have not been forewarned that they 
might turned down when they apply 
for teaching. 
Some these people will secon- 
dary trained people who have failed 
obtain positions, but even among 
those whose original intent was en- 
ter elementary education there are 
some who should not have been per- 
mitted continue the point stu- 


dent teaching before being rejected. 
Unkind appears be, however, 
long the above situation exists, 
selective process must take place. 

spite the shock some indi- 
viduals, somewhat ruthless weeding 
out inferior candidates for student 
teaching the elementary level must 
take place. With the realization that 
school children during their most im- 
pressionable years will affected ad- 
versely that not done, and with 
the knowledge that student teaching 
opportunities are limited and can 
expanded only with 
used, not difficult understand 
the necessity for making the most 
those charge are capable doing. 
The task neither pleasant nor easy. 


Although not the purpose 
this article describe methods 
selection, appears that grade point 
average alone inadequate. Because 
teaching the elementary level un- 
questionably unique process which 
requires totally adequate individual, 
factors other than grades should 
taken into consideration selecting 
student teaching candidates. Perhaps 
most important total personality 
stability including aptitudes, interests, 
attitudes, and other qualities which 
contribute success this type 
work. should possible make 
better use the various personality 
examinations and related types 
tests that have been devised and which 
generally have been overlooked the 
selection teaching candidates. Like- 
wise, interview and recommendation 
procedures should prove valuable 
supplementary when de- 
ciding among candidates for regular 
teaching position, the selection 
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dent teaching applicants serious 
matter which merits the use all the 
knowledge and skill one can command. 
Even then mistakes will made, but 
fewer than under circumstances where- 
any student permitted take 
student teaching who desires so, 
when selection depends upon the 
grade point average alone. 

Once the all important task 
selecting student teachers has been 
accomplished, the actual program 
student teaching experiences should 
come for detailed and critical exam- 
ination. The first problem most apt 
face any group, spite the re- 
jection some student teaching can- 
didates, the need for expanded 
teaching facilities. Most teacher train- 
ing departments must face the immedi- 
ate question where place the 
additional students who are entitled 
student teaching experiences. Need- 
less say, increased numbers stu- 
dents force the action, for, 
neglected, the entire program may suf- 
fer. 

Those charge have recourse 
several possible means for expanding 
student teaching facilities. The most 
convenient way, from 


viewpoint least, might the assign- 


ment larger numbers student 
teachers each teacher who 
being utilized. With the possible ex- 
ception few areas, such ele- 
mentary physical education, assign 
more than very limited number 
student teachers one teacher 
would accomplish nothing except ad- 
ministratively find positions for 
more students; unfortunately, the 
same time this would dilute the experi- 
ences each would receive. The exact 
number student teachers 


assigned with optimum results each 
teacher depends considerable ex- 
tent such factors grade level, 
subject (if departmentalized), number 
pupils, the personality the critic 
teacher, and physical conditions the 
classroom. Therefore, seems likely 
that this method obtaining more 
facilities can used only where there 
have been too few student teachers 
assigned teacher, condition like- 
rare the present time. 

second possibility seeking fur- 
ther student teaching facilities the 
selection additional teachers the 
public schools who may act critic 
teachers, the addition staff mem- 
bers laboratory schools the labora- 
tory schools are utilized for student 
teaching' purposes. Here, again, 
tempting accept uncritically any 
teacher who willing take stu- 
dent teacher two, rather than 
examine carefully the qualifications 
each teacher who accept the duty. 
so, however, extremely dan- 
gerous the welfare the program, 
not only reference the amount 
benefit the student teacher, but also 
ministrative and personnel problems 
those selected for the duty are lack- 
ing essential qualifications. 
would wise analyze the qualifica- 
tions prospective critic teachers with 
the same detachment that should char- 
acterize the selection student teach- 
ing applicants. Such careful pro- 
cedure will require additional expen- 
diture energy and perhaps the 
necessity traveling other cities 
and towns order locate facilities 
that are acceptable, yet the purpose 
entirely worth the effort. 

Another alternative investigate 
searching for solutions the in- 
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creased need further student teach- 
ing positions the possibility that 
additional school term can planned 
which will permit more students 
participate teaching activities. 
most instances the summer months will 
provide the only unused time when 
might possible set supple- 
mentary teaching periods. may 
feasible through arrangement with 
public schools towns located near 
teacher training institutions oper- 
ate summer school sessions for elemen- 
tary school children and staff these 
schools with well qualified critic 
teaching experiences could made 
available many students seeking 
that type training. The possibility 
doing something this nature 
should surveyed thoroughly, par- 
ticularly during the next few years 
when summer school student teaching 
opportunities may make the difference 
between supplying acceptably quali- 
fied re-educated secondary teachers for 
the elementary schools, having 
secondary trained teachers who are less 
suitably prepared take over elementary 
school classrooms. 


There are other methods specific 
individual institutions whereby the 
student teaching facilities operation 
utilized greater extent than 
being done this time. some 
instances programing can arranged 
that each student teacher will spend 
more time per day the classroom, 
but fewer days per year semester, 
thereby permitting student 
teachers work with each 
teacher without increasing the number 
students assigned each teacher 
one time. some institutions the 
laboratory school has not been carry- 
ing many student teachers 


could because the inclination use 
such schools for demonstration and 
experimental purposes rather than for 
student teaching. During the emerg- 
ency, might advisable permit 
the laboratory schools return 
greater student teaching 
These, and other opportunities for 
expansion which may have been over- 
looked, should scrutinized for possi- 
ble ways alleviating the situation 
without lowering the quality experi- 
ences students will receive. 

The natural accompaniment the 
preceding that budgetary provisions 
must made meet the necessary 
increased costs student teaching 
the elementary level maintain 
improve the quality its offering 
during the period increased enroll- 
ments. The need for additional co- 
ordinators, supervisors, 
teachers and the increased costs 
supplies, transportation, and’ similar 
items naturally will demand greater 
expenditure funds. The budgetary 
and administrative reorganization that 
student teaching programs will 
increase facilities and expenditures 
provides opportune time for in- 
corporating some desirable provisions 
which may have been neglected. Along 
those lines, the following practices be- 
come almost 

With greater numbers indi- 
viduals participating the various 
phases elementary student teaching, 
change from the usual person per- 
son liaison which served the purpose 
adequately now seems order. 
Better methods for standardizing pro- 
cedure, making suggestions, and dis- 
seminating information related the 
program should devised. Accord- 
ingly, printed mimeographed guides 
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should produced improved upon 
already existant which will contain 
specific recommendations and direc- 
tions. These might take the form 
publication issued regular inter- 
vals, they might consist brochures 
directed toward each the groups 
that participate, both methods might 
used. 

quent meetings should held with the 
various groups involved, including the 
critic teachers, supervisors, student 
teachers, and administrators associated 
with the cooperating schools. 

order obtain additional 
qualified critic teachers, plan should 
made for reimbursing them finan- 
cially, providing them with the oppor- 
tunity for reduced tuition during 
attendance the college, for 
warding them other ways. Specific 
extension evening courses should 
provided which would prepare critic 
teachers carry their work di- 
recting the activities student teach- 
ers with optimum efficiency. 

Increased numbers student 
teachers may provide the motivation 
for initiating what probably the 
most desirable student teaching plan 
all—off-campus residence for 
period time town city where 
the student will participate the 
school program were mem- 
ber the staff. living the com- 
munity and engaging all school 
activities expected regular teacher, 
the student would likely obtain 
knowledge the total school situation 
unequaled under 
teaching positions, 

Regardless the general plan 
expansion followed, the variety 


experiences which the student 
teacher will able participate 
should increased. Attendance 
PTA meetings, public school faculty 
meetings, extracurricular functions, 
teachers’ institutes, and activities 
similar nature should made part 
the student teaching program. 

Greater effort should ex- 
pended providing pre-student teach- 
ing experiences for students the ele- 
mentary teacher training curricula. 
These activities can integrated with 
such earlier courses introduction 
teaching, educational psychology, tests 
and measurements, child growth and 
development, and similar theory-to- 
practice courses. The activities might 
observation demonstration 
classes, group and individual visita- 
tion, and assignment students 
study individual public school children 
administer tests various types. 

One important fact which related 
the prosperous times ahead for ele- 
mentary school student teaching should 
recalled: the unusual demand for 
elementary teachers not going last 
indefinitely. Accordingly, like the 
farmer the business man who dur- 
ing prosperous times builds his 
basic equipment and 
methods preparation for the greater 
competition later and less prosper- 
ous times, those student teaching 
should seek improve the fundamen- 
tal operation and equipment their 
student teaching programs both 
secondary and elementary levels. For 
long time have sought bring 
about improvement the experiences 
which can offer prospective 
teachers. The time has come so. 
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Teacher Personality:--- 
Its Influence Pupils 


SISTER MARY AMATORA 
St. Francis College, Fort Wayne, Indiana 


VERY teacher who has spent 

classroom realizes that two 
children are alike. Each child has 
brought with him all his experiences 
life thus far. Even the youngest 
child entering the kindergarten the 
first grade has already been subjected 
the influences the home; some 
have divers outside environmental in- 
fluences added thereto. result 
each child has already built 
unique personality. 


Personality Develops 


Fortunately the personality the 
young child the elementary grades 
not static. Rather something 
that grows and develops. Several 
areas the development the child 
impinge with crucial significance 
his personality development. These 
include growth and development, en- 
vironmental influences achievement, 
human relationships, feelings and emo- 
tions. All enter vitally into the mak- 
ing the child’s personality, though 
they are not separate catagories but 
are mutually inter-related. 


Teachers Influence 


True, the child’s total environment 
tends register itself every phase 
his development. The sckool not 
his only habitat; nor the teacher his 
sole human relation. Yet those five 
six hours day that child 
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normally the environs the school 
have tremendous bearing many 
aspects personality that soon become 
quite obvious. 

Nearly every adult has fond mem- 
knows why admires them, and 
what ways they have influenced him. 
the past few years number 
studies, notably that Witty his 
Radio Quiz, have appeared proving 
that adults not easily forget the 
teacher influence their earlier years. 
This and satisfying com- 
pensation for the teacher’s often un- 
requited effort. 

the other side the picture, 
have presented our view the possi- 
bility the contrasting segment: The 
unpleasant memories that many adults 
retain one more among their 
teachers. Snyder (7) reports study 
Townsend stating that “the statis- 
tical chances are seven one that 
child will have least two unstable, 
his twelve years schooling.” 

Counteracting this, other investiga- 
tors have shown that teachers 
group are more maladjusted than 
the general adult population. 

Whether she wishes not, 
whether she knows not, the vari- 
ous personality traits exhibited the 
teacher the classroom have influ- 
ence upon the personality development 
the children. 
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Human Relationships the 
Classroom 


The school the environment the 
child’s social living for the greater part 
his day. Here harmonious en- 
vironment most essential the 
healthy personality the 
child. The school must function 
unit. Teachers and children must con- 
tribute the and happiness 
one 

Where teachers think and speak well 
one another, where children are sin- 
and friendly their mutual rela- 
tionships, where all have faith each 
other,—there will the seeds kind- 
ness, sympathetic understanding, and 
cheerful cooperation bear fruit and 
blossom into the well-rounded, health- 
ful personalities that much de- 
sire for our children. 

the duty the teacher-training 
institutions prepare young people 
for the understanding human rela- 
tionships the classroom. If, how- 
ever, in-service teacher finds herself 
deficient this regard, let her not 
discouraged, for possible for her 
study and training change her 
habits working with children 
improve greatly the human relation- 
ships her classroom. 

Raths (5) reports studies showing 
that gains are statistically significant 
the one per cent level supporting 
this. continues, “Equally signi- 
ficant was the fact that those teachers 
who had participated the 
made changes their teaching which 
were consistent with increased under- 
abilities think and plan independ- 
ently.” 


The Child Knows 
not only the college and high 


school students that very soon develop 
likes and/or dislikes for their teachers. 
The younger group the elementary 
grades are equally quick discern the 
traits their teachers that are their 
liking and also those that they dislike. 

Practically all studies (2, agree 
the traits children appreciate most 
their teachers. The children to- 
day are looking for the friendly, so- 
ciable teacher, the one who person- 
ally interested the problems each 
individual child, the one who fair 
all her dealings with each one. They 
want the teacher who has word 
encouragement the right time, the 
one who knows her subject. 

The children greatly dislike the 
teacher who ridicules, uses sarcasm, 
always nagging punishing, shows 
partiality, and threatens. They dis- 
like the one who always exhibits 
“superiority complex,” unfair 
grading, and seems totally un- 
aware what means cheerful. 

This general dislike often transfers 
the entire concept “school.” The 
child who has been disappointed his 
teacher soon lacks interest school 
generally. just doesn’t seem worth- 
while him. has not yet 
learned the need for reading and writ- 
ing, for arithmetic and science, ete. 
Herein lies the teacher’s job devel- 
oping the young mind real sense 
importance for the things the child 
studying. Out this will come 
enjoyment his school tasks, 


Developing Understanding 


valuable and timely study the 
possibility developing the elemen- 
tary school child understanding 
human behavior has recently been 
made Stiles (6). She concludes: 
“This finding has two-fold signifi- 
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approach the behavior and his 
understanding that behavior can 
made the elementary level 
provided appropriate influences are 
develop children understanding 
the behavior others and the abil- 
ity approach behavior analyti- 
cal way, contribution can made 
through elementary 

“The second implication relates 
the study the child’s development 
his behavior toward others. When- 
ever one tries explain the child’s 
growth behavior toward others 
necessary take into account the fact 
that this growth depends part upon 
whether the child has had oppor- 
tunity extend his insight through 
experiences designed along the lines 
indicated this study.” 


“Tt cannot concluded from this 
study that the particular experiences 
incorporated the learning program 
are the most efficient experiences 
can devise. One can think numer- 
ous changes and extensions that could 
made the program. Only 
limited number patterns behavior 
were included. Many more and differ- 
ent types could tested.” 

“Finally, studies can made 
the types pupils who show gains 
and those who not. What causes 
the Such studies could 
throw much light the dynamics 
changing behavior.” 

“This study has taken only the first 
step show that some changes can 
made this area child’s devel- 
opment.” 

Stiles has made excellent begin- 
ning. She has shown how the teacher 
ean effect change children’s 


havior setting the patterns and edu- 
cating them their own responsibili- 
ties. 


discussing the chief influences 
the personality the child from eight 
fourteen years age, Cattel his 
recent book (1) says, “The school 
especially important because, through 
the child’s greater involvement the 
peer group, also more involved 
the school than previously. Most ob- 
servers note good deal transfer 
conflict between attitudes the 
home and attitudes the school, 
though the child frequently tries 
separate the two concepts himself in- 
volved.” 


The Teacher Personality 


The personality the teacher plays 
important part the type influ- 
ence she exerts upon her pupils. 
Studies (3, have shown that the 
strung will soon have her entire class 
confusion; wherein the one who 
and self-possessed, well poised 
and soft-spoken will not only have the 
confidence her pupils, but will also 
giving them valuable training the 
development the same desirable 
traits. 


The person who does not possess all 
the desirable personality traits should 
set about acquiring them, she hopes 
become effective teacher. For 
example, everyone admits that beau- 
tiful singing voice the result 
much practice and training; yet how 
few realize that beautiful speaking 
voice seldom, ever, achieved with- 
out the same practice and training. 
This applies all desirable personal- 
ity traits. They are acquired prac- 
tice, and often genuine hard work 
and persistent effort. 


; 


TEACHING INFLUENCE PUPILS 


Teachers take courses psychology, 
mental hygiene, teaching methods, and 
guidance order prepare them- 
selves work more effectively with 
children. they would take the next 
step, which quite logical, they would 
want know exactly how they are do- 
ing this job teaching. The best 
way finding out what registering 
the young minds, ask the 
pupils. 

Many questionnaires, check lists, 
and rating scales have been devised 
for this purpose. The Diagnostic 
Teacher-Rating Seale Tschechtelin 
(8) has been used with large numbers 
children grades four through 
eight. The check 
which part this seale gives the 
teacher good idea why each 
child rates her does. 

After all, the influence that 
teacher has upon her pupils condi- 
tioned the maintains 
with them. This influence turn has 
direct bearing the amount, kind, 
and permanence the learning that 
takes place the case each indi- 
vidual child. 

All this tied intrinsically 
with teacher personality. Why should 
she not anxious know how her 
personality characteristics are being 
felt her pupils? Children have not 
studied pedagogy, yet they are keenly 
aware the differences among teach- 
ers. When asked honest sin- 
cere rating their teachers, not sign- 
ing their names, they will invariably 
fairly good job it. Thus can 
the teacher have for herself good idea 
how she mirrored before the 
class whole well the mind 
each individual child. Teachers 
who have used ratings this manner 
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know their value, and are eager con- 
tinue the practice. 


Further Study Pupils 


complete the picture pupil be- 
havior and pupil reaction, the teacher 
could advantageously include her 
study classroom reaction intra- 
rating the Among the 
several children’s personality scales 
available, the “Twenty-Two Trait Per- 
sonality Scale” (9) permits the rat- 
ing each child the rest his 
classmates and also himself. This 
one that can administered the 
regular classroom teacher. 
give her good idea how each 
child reacts each other child; will 
show her how each pupil regards the 
others his class; will give her 
good self-portrait each child. Put- 
ting all these together, the teacher 
may have some surprises; she may 
make certain discoveries concerning 
Johnny Susie, which she had not 
been aware heretofore. That for 
her real opportunity, for will show 
her what needs developed the 
case each individual child. 


The Important Element 


From all that has been stated 
this paper, will readily seen that 
teacher personality the most import- 
ant element any teaching situation. 
Hence, the teacher would exert, 
influence the lives his 
pupils, let him take stock all his 
assets well his liabilities; let 
him utilize the fullest the former, 
and improve the latter. 

his book Personality and 
Problems Adjustment, Young (10) 
does not hesitate affirm: “The more 
contact children school, parents, 
and teachers, the more convinced 
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that there would fewer problem 
children there were not problem 
teachers. problem parents, and other 
problem adults the child’s environ- 
ment.” 

Once the honest and sincere teacher 
realizes her weak points, she will set 
about improving them; once she knows 
the points which each child needs 

help, she will set herself unstintingly 
the task assisting him. Verily 
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other person wields much in- 
trinsic power molding the character 
every teacher, welcome challenge 
the teacher who realizes that she 
inspiration youth. She will meet 
this challenge with courage and self- 
lessness, with enthusiasm and gener- 
osity, with whole-hearted zeal and 
genuine love for each and every child 
entrusted her care. 
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The Need for Developing Social 
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characteristic the well 
trained teacher that con- 

siders himself the companion 
the student the quest for experi- 
ences which give direction, meaning, 
and value the highly complicated 
task living the modern world. 
the responsibility our teacher 
training institutions develop high 
degree social consciousness the 
part young people who aspire be- 
come teachers. The public justified 
assuming that the individuals who 
comprise the faculties our teacher 
training schools are aware this obli- 
gation society and that the adminis- 
trative policy such institutions 
directed toward realization this 
objective. This assumption may well 
rest upon the fact that given institu- 
tion higher learning professes 
train teachers for service the great 
American adventure which like 
believe directed toward the creation 
and perpetuation social order 
which will truly 

The time has passed, ever 
existed, when teachers any level 
instruction can defend their social- 
illiteracy assuming that they are 
teaching area where such defi- 
ency knowledge and attitude 
definite sense all instruction has social 
implications. Teachers must become 
increasingly aware this fact they 
are worthy the confidence 
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which our society has placed them. 

Teacher training institutions cannot 
develop social perspective the part 
our future teachers merely pay- 
ing respectful recognition chang- 
ing social order” “our atomie age.” 
Social perspective implies progressive 
development the direction intel- 
lectual and emotional growth. 
not state mind but con- 
structive attitude quest toward ex- 
perience living which consistent 
with certain truths and value. The 
limited space our disposal will per- 
mit nothing more than few superfi- 
cial comments upon some the more 
important concepts essential this 
attitude. 


Significant among these concepts 


‘the importance the contribution 


which modern science has made the 
body accumulated knowledge. The 
interdependence life, the vastness 
astronomical space, and the long dura- 
tion geological time must care- 
fully contemplated those who are 
even superficially informed with re- 
spect some implications science. 
Concepts this nature should con- 
sidered not abstractions beyond the 
comprehension all except the spe- 
cialist but knowledge which has 
relationship social values. 
recognized, course, that technical 
and detailed research the natural 
sciences cannot engaged every- 
one, but the broad implications such 


; 
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study must understood and appre- 
ciated those who would teachers. 
Consideration must given the fact 
that man’s chief specialization his 
brain. Specializations have been valu- 
able other species that have in- 
habited our planet long condi- 


tions remained 
placed special value upon the par- 
Will man’s 


specialization contribute his sur- 
vival his destruction? This 
question, the present, unanswer- 
able. However, this fact does not 
justify denying its claim our 
attention. 

Science has done more than modify 
our pattern thinking. perhaps 
should say that has modified our 
thinking, large measure, because 
has drastically changed our habits 
life. Improved transportation and 
communication, inereased food supply, 
sanitation, and medical service are but 
science which give modern man feel- 
ing self-sufficiency. the close 
the nineteenth century Western man 
had almost unlimited confidence his 
ability make nature his ally his 
aspiration achieve life. 
During recent years, however, have 
become increasingly aware the 
dangers regimentation which have 
resulted from the application sci- 
ence the industrial process. Since 
1945 the world has been state 
because the dangers 
warfare. Teacher training in- 
stitutions must place stress upon the 
values and dangers found the 
Without such emphasis teacher train- 
ing will prove inadequate and impo- 
tent social force. 

Teacher education must supply 
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pattern instruction which empha- 
sizes the fact that important social and 
political problems are usually, not 
invariably, highly complex. For ex- 
ample, 1941 our participation 
war the side Great Britain and 
the Soviet Union did not imply that 
were complete agreement with 
the social and philosophies 
our two principal allies. the 
contrary, emphasized the fallacy 
the thinking those who had 
cized, during the previous year, our 
assistance Great Britain the 
grounds that “England not real 
democracy.” Such irresponsible com- 
ments did not attain the dignity 
argument. The question before the 
American public 1940 was not 
whether not approved 
the British way life but rather 
the degree danger involved 
our peace and security case Ger- 
many should victorious. Like- 
wise 1950 are forced de- 
cide between attempt work with 
nations whose social 
philosophies dislike, and the more 
disastrous alternative increasing the 
risk war refusing work with 
them. the present time must 
avoid, all possible, being placed 
situation where such cooperation 
demands the sacrifice certain values 
without which international peace 
meaningless term. fail this 
effort may impressed anew with 
the fact that public issues are exceed- 
ingly complex because the difficult 
choices which will confront us. Thus 
highly important for the teacher 
realize that significant social prob- 
lems are not solved simple solu- 
tions. this were not true public 


issues would never appropriate sub- 
jects for debate democratic 
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ciety. all the argument public 
question either positive negative 
tion. The foregoing remarks should 
not interpreted mean that com- 
promises should hastily made 
order avoid unpleasant experiences. 
all people teachers must clear 
upon this point. Chamberlain’s Mun- 
ich Policy 1938 appropriate 
example this nature. the other 
hand, must not lose sight the 
fact that the opportunity for making 
substantial gains frequently lost and 
enlightened public policy not un- 
commonly frustrated because are 
unwilling satisfied with anything 
less than complete realization 
absolute position. Creative living in- 
volves making the best possible adjust- 
ment conditions. The fact 
that ideal situation which per- 
fect choice can made does not exist 
does not justify program inaction. 

Our teacher training institutions 
must help individuals distinguish 
between opinions and facts. The writ- 
ten spoken idea which given the 
most emphasis most often repeated 
not necessarily the most truthful. 
The ability read critically and 
find accurate information given 
subject essential qualification 
the good teacher. The willingness 
wait and weigh evidence before judg- 
ment formed and refrain from 
naively absorbing the points view 
expressed the radio, the movies, the 
newspapers, and the best-sellers from 
the magazine stands should one 
the characteristics the well trained 
teacher. 

The teacher who intellectually 
mature does not confuse apathy with 
tolerance. our world today 
are likely take fairly generous 


attitude toward the religious opinions 
others. this are real- 
worth other individuals and other 
faiths merely tolerate their 
presence? Perhaps that which call 
tolerance due largely the fact 
that are members society which 
highly secular its outlook and 
hence attaches little importance the 
religious way, life. are inte- 
rested things. confuse quantity 
with the quality existence. are 
likely apathetic the areas 
life where attach little importance 
the issue under consideration. 
the social and economic struggle, 
which contend for material gain 
and recognition, are frequently un- 
compromising attitude and 
nounced inconsistency our existing 
social order must receive serious atten- 
tion those who direct teacher edu- 
cation. 

the quest for spiritual values 
teacher education must play prom- 
inent part. Human welfare must 
considered supreme importance 
those who mould the structure and con- 
tent the curriculum our teacher 
training 
must considered value which 
all other values are subordinated. 
enlightened attitude the part 
teachers toward spiritual values should 
free from fear and superstition. 
should the in- 
terpretation life experienced 
some degree most individuals and 
expressed the talented few 
through the medium the fine arts. 
Teachers must aware the fact 
that art the language the soul. 
the medium through which the 
artist expresses truth. its best 
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aids the individual seeing romance, 
beauty, and mystery life and ele- 
vating these abstract concepts the 
sublime heights aesthetic synthesis. 
Such approach truth does not 
imply blind acceptance point 
view out keeping with national 
thought. 

“The most beautiful thing can 
know that what impenetrable 
really exists, manifesting itself the 
highest wisdom and the most radiant 
beauty which our dull faculties can 
comprehend only their most primi- 
tive forms—this knowledge, this feel- 
ing, the center true religious- 

the recorded history our race 
the “mysterious” which 
recognizes has been source 
strength many the creative minds 
all ages. The great ethical and 
artistic pioneers history have had 
their periods emotional exaltation 
which have inspired them with new 
visions and caused them venture in- 
the realms social and artistic 
creativeness. 

the other hand, this awareness 
the mysterious factor human 
consciousness which causes many ig- 
ritual and dogma with reality. Such 


confusion thought frequently re- 
sults religious bigotry which has 
not uncommonly ended physical and 
social persecution minority groups. 
therefore important that en- 
lightened social order will require that 
the emotional development its mem- 
bers built upon foundation more 
stable than that which supplied 
ancient dogma and superstition. The 
sciences, the arts, religion 
osophy must collectively work this 
important task. Teachers must 
taught recognize inter-relationship 
between different branches our cul- 
ture and understand the contribu- 
tion which each can make toward 
common denominator social better- 
ment. Their faith the progressive 
realization the possibilities for hu- 
man betterment should strengthened 
and stabalized they are taught 
values and truth. 

The development social perspec- 
tive teacher education the im- 
portant task which confronts teacher 
training institutions. Individuals 
whose privilege work such 
institutions may inspired great 
possibility, the possibility that man 
may succeed transforming this 
world into social environment worthy 
free and intelligent human beings. 
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professional preparation 

teachers, society which 

committed providing univer- 
sal education, automatically be- 
comes function the state itself. 
Recognition this principle was first 
given the United States during the 
early part the nineteenth century 
shortly after the establishment the 
first public secondary school. in- 
terest education became pro- 
nounced and was recognized that 
effective education depends upon effec- 
tive teaching, the various states began 
establishing publicly supported “Nor- 
mal Schools” for the purpose offer- 
ing instruction the “methodology 
teaching.” This type teacher edu- 
cation institution said have been 
established response “the feeling 
dissatisfaction with the existing 
plan doubt such 
feelings the part the American 
were instrumental the pass- 
age every state the nation, 
the early part the twentieth cen- 
tury, laws regulations which 
quire prospective teachers study 
college certain “education courses” 
order become qualified for certifi- 
teach. the amount col- 
legiate education required for teach- 
ing and inasmuch state 
universities were slow include 
their curriculums courses educa- 


tion, normal schools the various 
states were transformed legislative 
enactments into four-year teachers’ 
colleges. These institutions have since 
their origin been charged with the di- 
rect and express responsibility pro- 
viding professional preparation for 
teaching. 

Inasmuch the education teach- 
ers function the state, logi- 
assume that the professional 
preparation teachers would have 
been, from the beginning, function 
the state universities. Such was 
not the case. the first place, many 
our state universities were late 
developing. Professional teacher-edu- 
had been undertaken many 
states before universities were con- 
scious their responsibility this 
direction. Secondly, most state uni- 
versities were their infancy dom- 
inated their libeal arts colleges 
which sought, many situations, 
develop the state university along the 
lines the private colleges liberal 
arts and endowed universities which 
many the members the faculties 
had received their backgrounds 
legiate education. intro- 
duce into the state universities profes- 
sional schools were opposed vigorously, 
and unfortunately many instances, 
successfully. The expensive duplica- 
tion facilities state universities 
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and independent state-supported 
colleges agriculture and mechanical 
arts and teachers’ colleges stands 
today, numerous states, monu- 
ment the refusal state universi- 
ties accept the complete responsi- 
bility for providing higher education 
directed toward professional purposes. 
significant, however, that, even 
though the assumption responsibil- 
ity for teacher education was retarded, 
the first “chairs education” were 
introduced into state universities late 
the nineteenth century. the 
early part the current century all 
schools departments education 
and were competing with teachers’ 
colleges for the enrollment prospec- 
tive teachers. 

The pattern acceptance respon- 
sibility for teacher education pri- 
vate colleges liberal arts and uni- 
versities has varied. number 
these institutions stand out today 
leaders the field teacher educa- 
tion, particularly the graduate level. 
Others, while feverously seeking en- 
roll prospective teachers, have, gen- 
eral, vigorously opposed only half- 
heartedly supported the introduction 
courses and curriculums designed 
provide professional preparation for 
teaching. These institutions, particu- 
larly the smaller ones, faced with the 
growing competition from state sup- 
ported teachers’ colleges and state uni- 
versity schools education, and being 
unable make more than nominal 
efforts enter into the field teacher 
been the source repeated indirect 
attacks upon teacher education itself. 

There exists today increasing indi- 
cations that the state university 
coming looked for leadership 
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the field teacher education. Not 
only are state universities beginning 
develop large and outstanding pro- 
fessional colleges education, the 
teachers’ colleges themselves are tend- 
ing assume the characteristics 
universities. fact the transition 
the teacher’s college toward the status 
state university becoming clear- 
discernable many states. Teach- 
ers’ colleges are, and large, now 
striving become “all-purpose” insti- 
tutions. Already having duplicated 
best they can the colleges liberal 
arts found universities, they have 
turned their efforts toward providing 
curriculums for students who expect 
enter fields other than teaching. 
doing, they begin approximate 
form organization, facilities, cur- 
ricular offerings, faculty and student 
body, small universities. fact, this 
trend has progressed far that many 
these institutions are now called 
state universities. The stages the 
transition are easily recognizable. 
What was originally the “state normal 
school” became the “state teachers 
college.” this 
changed its name the “state college 
education.” The next request made 
the state legislative bodies was, 
typically, that the institution per- 
mitted drop the word “education” 
and simply call itself the “state col- 
the past decade two 
these institutions have begun asking 
that they recognized “state uni- 
versities.” would appear that 
state universities, either the original 
ones the teachers’ colleges which 
are actually becoming facsimiles 
state universities, not name 
also, are the institutions which may 
expected assume major respon- 
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sibility for teacher education the 
future. 

State universities have not always 
accepted their responsibility for teach- 
education with enthusiasm pro- 
fessional dignity. The history the 
growth teacher education reflects 
constant struggle for re- 
spectability and for cooperation with- 
the university. The conflict has 
typically been caused lack un- 
derstanding between professors the 
various and those 
employed teach courses “profes- 
sional education.” Its roots have 
often been deep and its consequences 
bitter. Reduced simple terms its 


basic cause was the competition pro- 
fessors various fields for the time 
the prospective teacher. Professors 
cultural subjects, those who taught 
specialized fields, and professors 
education, all have recognized, quite 


correctly, that the four-year under- 
graduate program pursued the 
prospective teacher much too short 
period which develop well- 
rounded cultured individual, compe- 
tent expert subject field such 
science, and special- 
ist child growth and development 
and the theory and practice teach- 
ing. The result has been that these 
three groups faculty members have 
competed with each other for more 
the student’s college program. Mak- 
ing little effort appreciate the neces- 
sity the prospective teacher study- 
ing all three these fields, faculty 
representatives one area, all too fre- 
quently, have devoted their major 
efforts disparaging, times the 
most unprofessional ways, the work 
and contributions the other two. 
This condition non-cooperation be- 
came pronounced, fact, that the 


Commission Higher Education 
the American Council Education 
felt constrained point out that inas- 
much prospective teachers need pre- 
paration the subject fields which 
they will teach and instruction the 
theory and practice teaching well 
broad general education, members 
university faculties should recog- 
nize that their role educating 
teachers one cooperation—rather 
rather than competition—with faculty 
colleagues other areas who also con- 
tribute the objective preparing 
teachers. 

recent years, encouraging 
note, state universities have shown 
increasing interest improving their 
resources for teacher education. Pro- 
grams curriculum reorganization 
have been concerned some institu- 
tions with the objective making 
the total resources the university 
available for the use the prospective 
teacher. Likewise, greater attention 
being given the recruitment 
able students and the counseling and 
selection prospective teachers. And 
selected institutions there evi- 
dence that cooperative relationships 
are being fostered which permit vari- 
ous members the university faculty 
share the institution’s program 
achieved university faculties rela- 
tive the nature the program 
necessary for the education teachers, 
there tendency the parts all 
faculty members recognize that 
teacher education is, reality, all- 
university responsibility. Professors 
education are recognizing more 
clearly the necessity prospective 
teachers being provided broad gen- 
eral education and are stressing more 
and more the importance prepara- 
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tion the subject fields which the 
teacher teach, which are re- 
lated the teacher’s field teaching 
the case those who will teach 
the elementary school. the other 
hand, professors who teach the vari- 
ous subject fields that contribute 
general education and specialized 
preparation content subject are 
increasingly accepting the fact that 
those who teach need prepared 
study and understand the students 
they teach and need, also, preparation 
for working with parents and commun- 
ity groups. They can see the import- 
ance the prospective teacher 
ing opportunities become acquainted 
with the purposes the American 
public school system, with the psychol- 
ogy learning and with the process 
teaching itself. short, evidence 
exists now number state uni- 
versities that suggests that university 
faculties are becoming more and more 
conscious their responsibilities for 
the education teachers. The tend- 
ency recognize that various 
groups within the university which 
can contribute the preparation 
teachers should establish cooperative 
rather than competitive relationships. 
Representatives general education, 
specialized content areas and the 
professional education field are tend- 
ing more and more accept the sig- 
other areas and recognize that with- 
the limitations four-year cur- 
riculum compromises necessarily have 
made all, with respect the 
amount work required each area, 
prospective teachers are pro- 
vided balanced program general 
education, specialization the teach- 


ing fields and professional educa- 
tion. 

Even when congenial, cooperative 
relationships exist among the various 
faculty groups which contribute 
the education prospective teachers, 
responsibility for the development and 
administration the program 
teacher education must fixed and 
assigned definite individuals 
groups individuals within the uni- 
versity organization. The most fre- 
quently found pattern organization 
for the administration teacher edu- 
separate school college education 
which charged with the responsibil- 
ity providing professional courses 
‘education and with planning cur- 
riculums and providing guidance for 
prospective teachers. thirty-four 
state universities studied 1945, 
twenty-nine had this type organiza- 
tion while the other five maintained 
tions integral divisions their col- 
leges arts and non- 
state universities twenty-one out 
fifty institutions studied maintained 
separate school college educa- 
tion. the field 
teacher education endorse rather gen- 
erally the practice delegating 
separate and independent school 
college education the responsibility 
for organizing and making available 
the resources the university pro- 
recognized that close cooperation must 
maintained between members 
faculties schools education and 
those who teach the subject fields 
which teachers are preparing 
teach. smaller universities and 
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teachers’ colleges the maintenance 
such cooperation somewhat easier 
inasmuch members the faculty 
know each other and have numerous 
opportunities think and plan to- 
gether the program teacher pre- 
paration. institutions with large 
enrollments where informal and fre- 
quent associations among 
members different colleges are al- 
most impossible, the establishment 
cooperative relationships becomes more 
difficult. few larger universities 
have endeavored provide for co- 
operation between the separate school 
college education and the vari- 
ous subject areas through the establish- 
ment “all-university councils 
teacher education.” most institu- 
tions these bodies perform only ad- 
visory function. Their purpose 
facilitate cooperation and unify the 
entire program teacher education 
within the university. one major 
state university which has delegated 
the all-university council adminis- 
trative authority for the planning 
curriculums and programs and for the 
counseling prospective teachers, the 
results far have proven unsatisfac- 
tory when compared with the better 
programs teacher education. 
this situation the fault seems rest 
with the fact that members subject 
matter departments who not really 
understand believe teacher edu- 
and who virtue their 
numerical representation, found them- 
selves control the all-university 
council, have used their power im- 
poverish rather than improve the 
program which the council was in- 
tended serve. 

Regardless the type internal 
organization employed encourage 
cooperation among the members 


various faculties which contribute 
more generally recognized that the 
faculty the school college edu- 
cation must assume the major respon- 
sibility for promoting cooperation and 
for helping professors academic 
subject fields see and accept their re- 
sponsibility for contributing the im- 
provement the institutions’ program 
teacher education. The school 
college education, fact, the 
sub-division the university which 


direct responsibility for teacher edu- 


cation delegated. discharges this 
obligation taking the leadership 
organizing and making available the 
facilities the institution which can 
contribute the objectives teacher 
education. 
members the faculty the college 
education actively seek establish 
cooperative relationships with other 
members the university faculty who 
teach courses adapted the program 
education for teachers. suggests 
also that faculty members from 
areas other than education become in- 
terested and their re- 
sponsibilities for helping with the in- 
stitution’s program teacher educa- 
tion, they will inducted into the co- 
operative process helping plan, exe- 
cute and appraise the institution’s pro- 
gram teacher education. 

assuming the leadership for de- 
veloping and administering university 
programs teacher education, facul- 
ties colleges education are chal- 
lenged face their responsibility with 
maturity, insight, objectivity and the 
recognition that they cannot the 
job alone. There needs recogni- 
tion that, yet, not have the 
final answer far teacher educa- 
tion concerned; therefore, experi- 
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mentation and rigorous evaluation 
must continually employed im- 
provements are affected. Efforts 
appraise the quality education 
provided prospective teachers and 
teachers-in-service need concern- 
equally with the value education 
courses and the amount such work 
necessary the curriculum for teach- 
ers they are directed towad the con- 
tributions general education courses 
and those courses which contribute 
preparation for teaching particu- 
lar subject field. important that 
members faculties colleges 
education endeavor arrive agree- 
ments the kind study neces- 
sary professional education courses 
for teachers. hoped that 
college education faculties gain 
more maturity, are able “put 
our own houses order,” members 
faculties other schools within the 
university organization will become 
increasingly responsive the leader- 
ship the college education when 
seeks discharge its legal function 
coordinating all the resources the 
university into program teacher 
education 

the other hand, members 
faculties the various academic 
schools and departments which con- 
tribute the education teachers 
universities need the fact 
that the professional education 
teachers university responsibility 
and that the college education 
delegated the role providing leader- 
ship for organizing and making avail- 
able the resources the university 
prospective teachers. 
subject fields come accept the 
necessity the university providing 
systematic, organized professional 
program education for teachers and 
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they, themselves, seek understand 
the problems teacher education, 
they lend sincere encouragement 
and show willingness cooperate 
with those responsible for administer- 
ing programs teacher education, 
expected that their ideas and 
contributions will 
sought and utilized. mutual con- 
fidence and acceptance develop among 
those who contribute from various sub- 
ject fields and from those colleges 
education, can predicted that 
the actual responsibility for the pro- 
gram teacher education universi- 
ties will shared all 
who contribute it. 

The generalizations related 
the responsibility for teacher educa- 
tion which have supported this 
sion the problem may summer- 
ized follows: 


The professional preparation 
teachers function the state. 
The responsibility for discharging this 
responsibility delegated state sup- 
ported institutions. Non-state colleges 
and universities may provide pro- 
grams teacher education and may 


prepare teachers for either 


private schools but their programs 
are required conform, terms 
type and amount offering, those 
maintained state institutions their 
graduates are granted certifica- 
tion for teaching the state. 

State both the 
original ones and teachers’ colleges 
which are striving become universi- 
ties, are increasingly coming 
looked the institutions which 
should exercise leadership the pro- 
vision education for teaching. 

The responsibility for develop- 
ing, organizing and coordinating pro- 
grams for teacher education within 
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the university should delegated 
the college education which should 
accorded the same status within the 
university organization other pro- 
fessional colleges such law, medi- 
cine, engineering, agriculture and the 
like. 

The entire university, the 
total institution the case teach- 
ers’ colleges—not the college edu- 
cation alone—educates teachers. The 
college education assumes the re- 
sponsibility coordinating and mak- 
ing available students the multiple 
resources the institution. 

The counseling and selection 
prospective teachers should the re- 
sponsibility the faculty the col- 
lege education who interest, 
preparation and experience should 
best prepared help guide prospec- 
tive teachers they plan their pro- 
grams preparation. performing 
these functions, however, professors 
education need the assistance 
faculty members other areas who 
are willing share the guidance 
and selection prospective teachers. 

The college education re- 
sponsible for helping other schools 
and colleges within the university see 
their relationship the institution’s 
program teacher education. 
should seek establish and maintain 


STREET 


Modern, Progressive Service 


RESPONSIBILITY FOR TEACHER EDUCATION 


EDUCATORS’ SERVICE AGENCY 


CENTRALLY-LOCATED, STATE-WIDE PLACEMENT 


169 


cooperative relationships between pro- 
fessors general education courses, 
those who teach the specialized con- 
tent courses which prospective teachers 
study and professors education 
courses the end that all may parti- 
cipate actively and sympathetically 
projecting, carrying out and evalu- 
ating the institution’s program 
teacher education. 

Members faculties colleges 
education face the responsibility 
approaching their obligation for pro- 
viding leadership the development 
effective programs teacher edu- 
cation with maturity, open-minded- 
ness and the recognition that one 
their major tasks enlist the co- 
operation other colleges within the 
university. They need admit, fur- 
ther, that, yet, completely satis- 
factory program teacher education 
has been achieved any institution. 
Theirs the responsibility for giving 
leadership developing experimental 
efforts within the university college 
that are designed improve the weak- 
nesses that have been found exist 
programs teacher education. 
This task imposes the obligation 
evaluating objectively the offerings 
the college education well 
those the entire university. 
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Teacher Education 
the United States 


WARREN LOVINGER 
Associate Secretary, American Association Colleges 
for Teacher Education, Oneonta, New York 


education has its roots 
deep the and tradi- 

tions any nation, because 
definitely part the educational 
system. Evaluate teacher education 
nation, and you have evaluated the 
educational system that nation and 
turn the quality its citizenry. 
When Horace Mann and his contem- 
poraries were waging their historical 
campaigns for public support teach- 
education back the early decades 
the nineteenth century, they were 
not only fighting for teacher education 
and sound system “education for 
all.” Their goals were much broader. 
They were fighting for the mainten- 
ance the democratic institutions 
this young nation. Plainly did they 
see the relationship between teacher 
education and the overall system 
racy depends, and well did they real- 
ize the improbability success for 
the latter without the assistance the 
former. 


Agencies Concerned with 

Teacher Education 
function important the gen- 
eral welfare teacher education can 
safely considered the concern the 
few. fact, must and the 
concern all the people they are 
represented through such agencies 
state departments education, the 


school system, the teaching pro- 
fession, and institutions which pre- 
pare teachers. 


State Departments Education 


During its evolution the United 
States, teacher education has estab 
lished itself definite and indis- 
pensable part the public school 
system, both the service which 
performs and the legal authority 
under which operates. Since the 
maintenance the public school sys- 
tem state responsibility, the same 
true teacher education. 

The state exerts its greatest influ- 
ence over teacher education through 
its responsibility for the certification 
its teachers. Here where the 
legal authority lies. State officials, 
usually working through the director 
certification the department 
education, much set the stand- 
ards for teacher education through the 
requirements which they establish for 


the certification teachers and 
through their responsibility 


approving institutions, and pri- 
vate, which may prepare teachers, 
professionally-minded department 
education under dynamic leadership 
fine asset teacher education 
any state. Two national organizations, 
the National Council Chief State 
School Officers and the National Asso- 
ciation State Directors Teacher 
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Education and Certification, are per- 
forming excellent service teacher 
education, and education general, 
through the stimulation which they are 
providing for officials state depart- 
ments education. 


The Public School System 


The has its loudest voice 
teacher education through its public 
schools. Here has its opportunity 
specify through its representatives, 
the school boards the nation, the 
kind teachers wants for the 
schools the nation. some this 
seems like remote and ineffectual in- 
fluence, but areas where the people 
have really gone work their 
schools (Arlington County, Virginia, 
for example) the power the public 
all phases education has been 
amply demonstrated. After all, teach- 
ers are hired school boards their 
representatives. school board com- 
posed well-informed members who 
have the welfare the children 
mind will see that its school schools 
are staffed with professional persons 
upon whose judgment they can com- 
pletely depend. The National School 
Boards Association carrying 
program which greatly increasing 
interest and understanding prob- 
lems faced school boards. 


The Teaching Profession 

The members the teaching pro- 
fession have right—in fact, obli- 
education. Teaching the profession 
which they have dedicated their 
lives; they should proud it; and 
they should eager fill the ranks 
that profession with the most cap- 
able and best prepared individuals 
possible. Teachers are favored 
position for recruiting capable young 


people the Having 
been the receiving end the teach- 
education program and having had 


opportunity put that training 


into practice, teachers often have valu- 
able suggestions for improvement 
the program. The National Commis- 
sion Teacher Education and Profes- 
sional Standards the National Edu- 
cation Association making valu- 
able contribution teacher education 
stimulating the interest the pro- 
fession this area. 


Which Prepare 
Teachers 

the operational level the pro- 
cess teacher education are the in- 
stitutions which 
Here, through the cooperation ad- 
ministration, faculty, and students, 
where the legal requirements, the de- 
sires the public, and the suggestions 
from the profession must com- 
pounded into programs which will 
turn out the best possible teachers 
the time and with the ma- 
terial and facilities hand. Here, 
also, the chief source the in- 
service education which necessary 
upgrading the teachers who are now 
the The American Associa- 
tion Colleges for Teacher Education 
national organization which offers 
stimulation and guidance this area 
through cooperative research, the co- 
ordination efforts the improve- 
ment teacher education, and volun- 
tary accreditation standards devel- 
oped through cooperation with other 
agencies concerned with teacher edu- 
cation. 


Types 

Teacher Education the United 
States carried various types 
institutions, from the old high 
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school normals, which still exist 
state two, the leading graduate 
schools the nation. and large, 
however, the teachers the United 
States tend receive their education 
the following types institutions: 
junior colleges; professional schools 
(such music and art institutes) 
liberal arts colleges; teachers colleges 
and departments, schools, and colleges 
education other types colleges 
and universities. 


Junior Colleges 


Junior colleges which offer teacher 
education are usually located states 
where only one two years pre- 
service education are required ele- 
mentary teachers. Since few states 
permit high school teachers cer- 
preparation, chiefly elementary teach- 
ers are turned out these institutions. 


Professional Schools 


Institutions which may classed 
professional schools educate rela- 
tively few teachers. Those who are 
trained there usually out high 
school teachers music, art, indus- 
trial arts, some other highly 
specialized 


Liberal Arts 


The liberal arts colleges the na- 
tion have always prepared large num- 
ber high school teachers. Until re- 
these colleges have prepared 
very few elementary teachers, but 
more them are now expressing in- 
terest this area teacher education. 


Teachers Colleges 


Historically, the teachers colleges 
have educated the large majority 
the nation’s elementary teachers, but 
few high school teachers. recent 
decades, however, they have expanded 


their programs many states in- 
clude secondary education and are now 
graduating considerable number 
high school teachers each year. 


Departments, Schools and 
Colleges Education 

the past, departments, schools 
colleges education universi- 
ties and other colleges have for the 
most part devoted their energy 
teacher education the preparation 
teachers for secondary 
secondary schools. more recent 
years, however, large number 
them have introduced programs ele- 
mentary education and are now gradu- 
ating number elementary teachers 
each year. Nevertheless, their great- 
est emphasis still secondary edu- 
cation, area for which they prepare 
large proportion the nation’s 
teachers. 


2.. Number 


There are between 1100 and 1200 
institutions the United States 
which prepare teachers. This estimate 
represents those institutions which are 
approved state departments edu- 
carry teacher education. 
Some turn out only very small num- 
ber teachers each year and make 
little pretense carrying real 
teacher education program. Neverthe- 
less, they are still the business. 


Enrollments 


difficult estimate enroll- 
ments teacher education within 
multi-purpose institutions, since many 
students who are destined become 
teachers are not enrolled the school 
college education until their 
junior senior years and some 
cases never are. The indications, how- 
ever, are that enrollments teacher 
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education are the increase. Perhaps 
the teachers colleges provide the best 
measuring stick for this purpose. 
170 teachers colleges sampled, the 
median increase enrollment Octo- 
ber 1949 over October 1948 was 
8.17%. Comparable data show the 
median increase for 1948 over 1947 
3.46%! 


II. The Relation Supply and 
Demand Teacher Education 


The teacher shortage the United 
States now old story. The war’s 
increase birthrate coupled with its 
increase job opportunities for per- 
sons who would otherwise have re- 
mained entered teaching left the 
ranks the profession badly de- 
pleted. Maul’s supply and 
demand shows that there longer 
serious shortage teachers most 
areas secondary education. fact, 
some areas serious over-supply 
now exists and rapidly becoming 
more acute. The same study also 
shows, however, that the shortage 
teachers for the elementary schools 
becoming greater and that with con- 
stantly growing enrollments there 
relief sight. 

The continuing shortage elemen- 
tary teachers having its effect upon 
teacher education. some cases, 
states have granted emergency certifi- 
cates almost anyone who would 
teach, regardless training. other 
states, requirements have been lower 
permit certification teachers 
with much less preparation than was 
formerly demanded. states where 
educational requirements have been 
retained, programs for the conversion 


high school teachers and intensive 
training programs for graduates 
liberal arts colleges with teacher 
education have been introduced. 
though some these measures are 
much preferred over others, they 
have all tended place poorly pre- 
pared teachers the elementary 
schools the nation, and thus place 
upon teacher education institutions 
obligation greatly their 
efforts the field inservice educa- 


tion attempt bring the 


paration these teachers stand- 
ard. The imbalance between elemen- 
tary and secondary teachers has placed 
upon teacher education another re- 
sponsibility which cannot over 
looked: namely, that gearing re- 
cruitment and guidance programs 
supply and demand. 


The Improvement 
Teacher Education 

Although teacher education the 
United States has progressed long 
way, there still great need for im- 
provement. This improvement can- 
not without the full cooperation 
all agencies concerned. Each must 
recognize its role and accept its re- 
sponsibility. 

Certification requirements must 
raised assure least four years 
college preparation for all teachers 
soon such move practical and 
possible. which are do- 
ing “slipshod” job teacher 
tion and are unwilling invest the 
staff and facilities necessary 
acceptable work should not 
mitted turn out teachers. The pub- 
must demand well prepared teach- 


Records from the files the AACTE. 

Maul, Ray Teacher Supply and Demand the United States. Sponsored 
the National Commission Teacher Education and Professional Standards, Na- 
tional Education Association the United States, Washington, C., 1950. 
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ers for its schools and must willing 
provide incentives and working con- 
ditions commensurate with the im- 
portance the profession. The mem- 
bers the teaching profession must 
continue their growth but must also 
assist the recruitment top talent 
for their profession. Institutions must 
re-evaluate their programs for both 
preservice and inservice teacher edu- 


cation and revamp them the light 
the very latest findings. 

National standards for teacher edu- 
commonly arrived and un- 
animously supported will much 
assure the type teacher education 
which needed provide our schools 
with the quality and quantity teach- 
ers essential the welfare this 
democratic nation. 


BOOK REVIEWS 


Teaching Social Studies the Elemen- 
tary School. Ralph Preston. New 
York. Rinehart and Company. 1950. XIV 
and 337 pages. $3.00. 


Professor Preston the School Edu- 
cation the University Pennsylvania 
charges that the social studies curriculum 
today’s elementary schools both 
“corpse” and “spook.” The professor 
defines body without spirit 
corpse; and spirit without body, 
spook. The social studies curriculum 
the elementary schools corpse where 
“covering ground” obsession and 
where the psychology introducing chil- 
dren social concepts unknown. 
spook where sentimental cult edu- 
cators has rendered the content social 
studies thin and chaotic effort 
follow what children are allegedly inte- 
rested studying. This book attempts 
show how the content elementary- 
school social studies can substantial 
without doing violence the basic in- 
clinations children. attempts 
show how the capacities and dispositions 
children can harnessed rather than 
eatered the task introducing them 
sound understanding man and his 
University. 


Education for Life Adjustment. Edited 
Harl Douglass. Foreword Ray- 
mond Gregory. New York. Ronald 
Press. 1950. 491 pages, $4.50. 


From its inception, the Commission 
Life Adjustment Education for All Youth 
has been careful refrain from outlining 
specific patterns organization opera- 
tion and suggestions content life 
adjustment education program because 
believes that the program for youth must 
tailor-made meet his specific needs. 
has encouraged the organization 
State Committees and has emphasized the 
need stimulate local schools throughout 
the nation develop action programs 
education meet the needs all youth. 
This volume, prepared men and women 
distinguished their interest and leader- 
ship Life Adjustment Education, de- 
signed make contributions that should 
useful school officials and com- 
munities that are attempting adjust 
and expand their school programs serve 
both in-school and out-of-school youth. 
The book can readily used teacher- 
training classes secondary education 
and teachers, supervisors, and admin- 
istrators service, planning the im- 
provement secondary school programs. 

WILLIAM SEARS 


Long-Range Program 
Relieve the Teacher Shortage 


LLOYD ELLIOTT 


Cornell University, Ithaca; New York 


VEN before World War had 
ended, warnings were being 
sounded the prospective short- 

age public school teachers. In- 
stead settling back into peacetime 
economy where teachers would en- 
couraged seek employment again 
ness conditions have had the opposite 
effect. Instead flocking back after 
the War, teachers who left their posts 
the early forties have remained 
industry, private business, government 
service have used the educa- 
tional benefits, earned through mili- 
tary duty, prepare for new lines 
work. Even without the great influx 
additional children shortage 
qualified teachers, particularly for the 
elementary schools, was certainty. 
However, the 
has sent administrators 
board members scurrying all possi- 
ble niches and corners for teacher re- 
placements. Newspapers, popular 
magazines, motion pictures and radios 
have carried the message the 
American citizenry. the volumes 
professional journals and govern- 
ment publications, research studies 
continue interpret birth rate into 
tax rate, classrooms, library supplies 
and teachers. During the past, five 
years such investigations have been 
made hundreds local school dis- 
tricts, nearly all states and territories, 
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and national level individuals 
and bureaus the federal government. 
Special studies during the same period 
have been directed singular phases 
the problem such supply Home 
Latin, the dwindling 
proportion men teachers, and re- 
business 

date the publicity, 
and drum-beating have produced 
supply teachers which quite out- 
of-balance. While emergency certifi- 
cates remain plentiful the elemen- 
tary schools and some rural class- 
rooms remain closed because not even 
teachers this kind may found, 
there has been built oversupply 
several subject matter areas the 
secondary school. Recent surveys in- 
dicate that social science, men’s physi- 
education, English and foreign lan- 
guages are all fields there are 
many candidates for each post. Sup- 
ply spotty industrial arts, busi- 
ness and commerce, mathematics and 
science—some areas the nation have 
adequate supply while other 
tions are need. 

Although the rising tide young 
children has already reached the pri- 
mary grades, the number qualified 
elementary teachers who entered the 
profession last year and the number 
turn who entered during the present 
school year represent roughly only 
one-third the And 
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instead being the depth the 
difficulty during these two years, 
obvious that the full extent the on- 
slaught will not reached until 1957. 
Clearly, the pendulum the wrong 
side center and five years dire 
forecasting have failed bring down 
the arm even middle ground. En- 
rollment teacher-training institu- 
tions such indicate not only 
the continuance the unbalance but 
further multiplication the shortage 
elementary teachers before relief 
found. 

our educational structure not 
fall apart, teachers must found 
somewhere care for the more than 
five million additional children who 
will our elementary schools 
the fall 1957. The biggest strides 
this expansion will occur during 
the three years immediately ahead, 
slowing gain 200,000 from 
dilemma more urgent. Teachers for 
these youngsters should be—if 
year college training period assumed 
—already well underway their post- 
high school program preparation. 
Since are just now getting back 
the 1941 level the number ele- 
mentary teachers who are completing 
their training each year, qualified per- 
sonnel meet the demands 1951-53 
cannot found. 

While the becomes 
more acute the elementary schools, 
the areas the secondary school 
which there are surpluses show signs 
continuing until 1955. that 
time the bulge caused increased 
birthrate and better holding power 
will observed the high school 
grades. Gradual and yet marked in- 
creases enrollment may traced 
year-by-year from 1955 through 
Unless change the popularity 


areas study takes place before the 
late fifties, the overcrowding some 
fields can absorbed while shortages 
may expected appear others. 
For the total high school enrollment, 
1960 expected find increase 
approximately percent over 

Although few studies have attempt- 
project enrollment teacher 
need beyond 1960, now apparent 
that the peak for each, far the 
secondary school affected, may not 
reached before the 
number live births jumped again 
1949, over the number 1948, 
most previous studies which included 
forecasts had revised. The ex- 
pected leveling-off which was antici- 
pated after the 1947 climax turned out 
anti-climax two years later. 

better perspective may had 
perhaps pointed out that en- 
rollment the secondary school will 
increased nearly two million 
1960 over 1947. The first half the 
1960-1970 decade will find another 
two million added. Should the pro- 
portion 14-17 year-olds who attend 
school increase substantially during 
the period even these estimates will 
have multiplied. One study has 
been referred which this factor 
was 


Summarized broadly, school 
enrollments and the concomitant need 
for teachers will show more than 
percent increase 1957 over 1947 
the elementary level and will continue 
through 1960 quite close this height. 
gradual decline expected through 
the sixties. the secondary level 
small will begin this year 
and continue 1955 when more mark- 
expansion will noted. The mid- 
dle sixties will find enrollments this 
level reaching their culmination, 
followed comparable decline 


‘ 


that experienced earlier the elemen- 
tary school. One long-range view 
the total field school teach- 
ing suggests, after thorough attention 
many factors involved, that oppor- 
tunities this area will not fall be- 
low the 1945 level for least the next 
years. fact the same study 
adds, “There are many reasons be- 
lieve that 1985 teachers’ employment 
may exceed the earlier 

Thus appears that the largest 
all professions will become even big- 
ger the next fifteen years. Added 
normally high replacement rate 
will the additional positions made 
necessary the rapid growth 
school population. With these facts 
hand young people who have the 
characteristics and abilities which 
teaching requires should able 
make intelligent decision based 
long-range plan preparation for and 
participation the public educational 
program the nation. Guidance 
these prospective teachers must also 
include far broader outlook the 
areas need and conditions service 
than heretofore. 

those responsible for teacher-training 
over the next two three decades 
sorely needed. The 
niques employed during the last five 
years, spite some rather high- 
pressure recruiting, have served only 
place supply and demand farther 
apart. new approach necessary. 

Guiding principles broad and 
yet modern policy teacher-training, 
such training relates supply and 
demand, might appropriately include 
the following points: 

Develop the positive side 
teaching. spite the progress that 
has been made the field educa- 
tion—from group methods the 
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measurement various abilities— 
teaching still looked upon too 
many citizens job which college 
attendance qualifies person per- 
form. Quite often little attention 
given the kind quality the 
college work and few areas, most- 
rural sure, some school board 
members seem satisfied appoint 
those who have training beyond 
high school direct the work the 
classrooms. 

Educators probably have one 
blame for this condition except them- 
selves. Teaching has been work 
seemingly docile and apologetic frame- 
work. While doctors have found new 
ways keeping well (there are 
still diseases conquered), while 
scientists have been making their 
erous discoveries (much which re- 
mains put man’s use), and 
while philosophers 
search for truth (ethical and moral 
issues still confront the world), teach- 
ers have paraded air individual 
and collective insignificance. And this 
continues spite the fact that dis- 
coveries learning, growing and 
teaching have been such revolu- 
tionize classroom life during the past 
half century. Compared progress 
made recent years other areas 
endeavor, teaching need take second 
place none. This advance must 
made the positive overture the 
teaching profession. Humility 
virtue but even the best mousetrap 
must shown the 

Interpret teaching more 
those who have the potential for 
success. has been pointed out many 
times that the best interpreter the 
person who himself popular, in- 
telligent and enthusiastic teacher. 
order secure from youth the seri- 


\ 
} 
ve 
Z 


178 


ous consideration teaching life’s 
work, more than example must used 
the program orientation. There 
evidence that students the late 
years high school and the early 
years college not have the in- 
formation which they 
weak between research workers and 
student prospects—and the middleman 
server 

strongly 
that more information about teaching 
—the nature the work well 
opportunities holds, trends em- 


suggests 


ployment, certification requirements 
and related topics—be made available 
directly students the appropriate 
levels now Such action 
would more than supply this miss- 
ing information; would focus the 
attention personnel now engaged 
teacher training the only source 
from which permanent, steady sup- 
ply competent classroom instructors 
ean found. After all, recruiting 
teachers from the cast-offs and failures 
time, transient and convenient laymen 
are guarantees continuing make- 
shift, stopgap pattern supply. 


school. 


Up-to-date facts teacher supply 
which are combined with more accu- 
rate figures the need for teachers 
will help keep prospects tune 
with actual conditions. really effee- 
tive program this type could 
expected meet partially least the 
high pressure campaigns some spe- 
cialized institutions and departments 
maintain high enrollments although 
such fields may already 
crowded.” 

Work toward more 
college-level program teacher train- 
ing. The tendency 
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years add courses order keep 
pace with expanding areas 
edge has led further fragmentation 
and diminutive portioning teacher 
education. This characteristic 
not alone the teachers’ college but 
liberal arts and general colleges 
courses well professional studies. 

Perhaps would appropriate for 
professional educators ‘to put their 
house order first. Since this phase 
training has reached maturity, why 
not begin put the pieces back to- 
gether now that its elements have been 
properly dissected? organize pro- 
fessional education such manner 
that teachers-in-training would have 
the benefits the total resources 
this area might the kind exam- 
ple which would help secure bet- 
now stands, prospec- 
tive teachers some our greatest 
university campuses are forced 
paring for their life’s work feed 
the crumbs which are promiscuously 
the waiters other intel- 
tables. 

Within the professional area 
teacher training, where might 
hoped that progress would 
two three major steps could 
taken this decade. The integrated 
approach referred should help 
make easier the exchange teachers 
among elementary, junior high and 
senior high levels. fact the time 
trained for service the secondary 
level must re-trained for work 
the elementary classrooms they are 
get teaching jobs. Some these 
very teachers, however, may called 
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accompany the great birth rate 
bulge through the high schools. 
Undoubtedly, strength would 
added the profession itself teach- 
ers were oriented view child growth 
the broad pattern birth ma- 
turity instead isolated years and 
levels. Already important guidance 
workers this perspective must become 
the common outlook more teachers. 
Add this condition the progres- 
sive nature the whole field -hu- 
man knowledge plus the growing com- 
plexity modern living, and the need 
for philosophy for teachers which 
emphasizes the common elements in- 
stead magnifying the differences 
becomes more urgent. This need was 
pointed out one writer that 


practitioners 
Clearly, the imbalance which pres- 
ently besets the public schools 
the supply qualified teachers more 
than question counting Its 
roots are deeply imbedded the 
structure higher education 
well the political and 
social life the whole country. 

adapt older educational story 
that churches, lodgehalls, temporary 
barracks and quonset huts may all 
serve satisfactorily substitutes for 
Mark Hopkins’ log 
school problems are checked off during 
the next fifteen years, but more 
difficult pinch hitter find will 
the one for Hopkins himself. 
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The Need for Improving the Social 


Climate for Our Teacher Trainees 


McGRATH 
Arizona State College, Tempe, Arizona 


the major tasks the 
battle upgrade and improve 
the quality teacher education 

concerned with maintaining high 
state morale among trainees. There 
has always been essence discom- 
fort for educators who work with the 
preservice training teachers which 
brought the fluctuating status 
morale and attitude the minds 
the students. The all-to-frequent 
hesitancy fear, the desultory and 
discursive effort, and the mild acerbity 
for teaching add almost 
desperate state affairs most 
teacher training institutions. must 
admitted that large numbers our 
trainees hope rescued before 
actually having sign teaching con- 
tract, that they are participating 
the professional training program 
insurance against being out 
work but with little intention ever 
teaching. Obviously, these counten- 
ances seriously and adversely affect 
the sincere prospective teacher who 
anxious prepare himself for teach- 
ing the best possible fashion. 
follows indubitably that many the 
better prospects for the teaching pro- 
fession shy away from because 
the attitudes held many who are 
our teacher training curricula. There 
also unmistakable evidence that 
many trainees who show excellent 
promise become discouraged through 
the overt, perfunctory phlegmatic 


attitude dissatisfied students, and 
transfer other vocations before com- 
pletion the teacher education pro- 
gram. 

These factors, inevitably weakening 
the effectiveness teacher education, 
must counterbalanced and expiated 
through concerted attack improv- 
ing the total social climate learn- 
ing for our trainees. Busy educators 
with overcrowded 
duties are quite naturally unaware 
the seriousness the problem and are 
often not position bring about 
very fruitful transition toward im- 
provement the The 
sponsibility for revitalizing the experi- 
ences teacher trainees should 
lodged squarely the shoulders 
most competent staff member, fully 
realizing that his tasks are much more 
important than those many his 
colleagues assigned the routine chores 
meeting classes. Working with stu- 
dents and with staff members, such 
person can many things which will 
improve the attitude 
Among the possibilities, few are 
suggested herewith: 

Provision For Lounge Room 
With Atmosphere 
For Teacher Trainees. Such room 
should logically contain current issues 
all the state education association 
journals encourage curiosity about 
education various states. should 
also have files showing certification 
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requirements states. Other interest- 
ing education journals will attract in- 
terest carefully selected. Among 
the latter should journals designed 
assist the teacher his special 
teaching field. would well 
include sample secondary textbooks, 
syllabi, courses study. Where 
this tried, very favorable re- 
sults are reported that students like 
browse among these materials free- 
lounge room, whereas they 
would probably never become natural- 
interested the same materials 
were located the regular library. 
This not construed serve 
indictment against the library but per- 
haps the opposite—students get the 
habit going the library for speci- 
fic purposes associated with profes- 
sional courses. 

Provision For Faculty-student 
Social Activities. One the most 


consistent criticisms among teacher 
trainees that they never get 
opportunity become acquainted with 
the staff connected with teacher train- 


ing. number joint social 
tions could serve increase respect 
and appreciation staff members and 
students for each other, and these 
opportunities for out-of-class contacts 
pay huge dividends student morale. 

Provision For Student Pol- 
icy Committee Which Has Some Re- 
sponsibility For Assisting Determ- 
ination Policies Operation. 
There may some issues which must 
decided without student participa- 
tion, but virtually all problems will 
better met student policy com- 
mittee democratically participates 
establishing methods procedure. 

Provision For Student Collab- 
oration Evaluation Their Work 
Professional Courses. Inasmuch 


the grades given many profes- 
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sional training courses form key in- 
dex for student ratings supplied 
the prospective employer, the student 
feels that, since much stake, 
ought thoroughly understand the 
for establishing his grades 
well participate the derivation 
the grade. Especially true this 
student teaching, which case there 
growing tendency prepare the 
grade rating the basis four 
ratings—the pupil evaluation the 
student teacher, the student teacher’s 
evaluation himself, the cooperating 
classroom teacher’s rating, and the 
rating prepared the supervising 
teacher for the professional course 
student teaching. 

Provision For Contacts With 
Many Educators, Some National 
Prominence And Many Outstand- 
ing Caliber. Our trainees need con- 
tact with inspiring educators. From 
them they catch grasp envisioned 
stimulation. addition, they need 
more contact with normal average 
teachers from many areas. Some 
this can gained through attending 
conferences and 
through field trips. But ever 
essential find ways bring prom- 
inent educators campus events per- 
haps through joint auspices service 
clubs and educational programs. 
There never has been any satisfactory 
substitute for contact with great people 
terms developing appreciations. 

Provision For Clubs Related 
Professional Activities. Many our 
“sub-deb” types professional clubs 
have outlived their usefulness. 
need clubs which realistically and 
functionally attack problems associated 
with school situations and which 
the member can realistically project 
his thinking forward the time when 
will the first real full time 


a 
| 
3 
a 


182 EDUCATION FOR NOVEMBER, 1950 


job teaching his own. Teachers- 
in-training want live issues with which 
deal and which few sparks 
enthusiasm can injected. 

Provision For More Adequate 
Informational Services. Trainees have 
natural right supplied with 
pertinent information about their in- 
tended profession frequent intervals. 
the form newsletter, profes- 
sional, social, and other types in- 
formation can supplied. Com- 
ments recent graduates the field, 
ideas and beliefs outstanding lead- 
ers the profession supply additional 
meat for such venture. Information 
dealing with changing trends edu- 
cation, what the future holds for them, 
areas saturation teachers, and in- 
terpretations the social scene are 
adamant interest trainees. 

Provision For Integration 
Services Students. There must 
some over-all guiding policy lessen 
confusion created when services stu- 
dents are cared for various unre- 
lated agencies. One person charge 
services students should coordin- 
ate efforts directed recruitment, 
selection, retention, guidance and 
counseling, placement, follow-up and 
in-service assistance and supervision. 
Then such important services can 
coordinated, integrated, and kept 
resonance with the over-all policies. 

Provision For Enrichment Ac- 
tivities. The professional grind fre- 
quently delimits enrichment activities 
and produces apathy and even anti- 
pathy. Field trips, excursions, par- 
ticipation panels community 
enterprises, and living the role 
teacher participation with youth 
their out school activities are 
excellent methods enrichment for 
many our courses needing revital- 


ization. There are many the cul- 
tural and creative activities which can 


provided unassociated with any 


professional courses, but very neces- 
sary adjuncts the pattern experi- 
ences needed for professional 
cial growth. Many the types 
activities which will found adult 
life involving both social and physical 
experiences can provided. Students 
appreciate being treated adult in- 
dividuals and normal participants 
school-community 

There are unlimited possibilities 
for providing better atmosphere for 
professional learning and more ade- 
quate social climate for our teacher 
trainees, admitted that some 
communities and some training insti- 
tutions cannot provide all that might 
desirable, but have only look 
about and analyze our own situa- 
tions see that great improvements 
made. cannot fail pro- 
vide this better climate and atmos- 
phere without certain loss. are 
essentially training young people 
serve human engineers for society. 
often fail human ourselves 
curriculum. are expect our 
trainees rise the challenge the 
occasion when they are places 
responsibility for the proper develop- 
ment our children, must provide 
these trainees with the best situation 
for exhuberant living and professional 
training accompanied with enthusiasm 
for the Society cannot con- 
tinue accept teachers who have not 
been blended into societal participa- 
tion, because these people who have 
not experienced the rich social climate 
lead our youth into full real- 
ization what participation our 
society has for them. 
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Internship Teacher Training 


CHARLES NEAL 
Southern University, Carbondale, Illinois 


OTH professional educational 

meetings and educational litera- 

ture seem stress more and 
more five year pre-service training 
for teachers. Dr. 
Director Teacher Education, Uni- 
emphatically 
stressed this point when recently 
spoke “What’s New Teacher 
Training” before the Thirty-Fifth 
Annual Conference the 
Association School Administrators, 
which met St. Louis this past No- 
vember. 

The Education staff Southern 
Illinois University concur with their 
fellow colleagues the matter 
five year program for prospective 
teachers. Furthermore, they agree 
that eventually legal requirement 
will need put into effect sig- 
nificant program this kind 
developed state nation wide. 
wise, they feel that merely adding 
more broth the stew will not neces- 
sarily produce superior teachers. Say- 
ing another way, would seem, 
them, that curriculum should de- 
veloped whereby less formalization 
courses are had and more practical 
training prospective teachers work- 
ing with boys and girls are experi- 
enced—learning doing, you 
please. With this thought mind, 
the staff responsible for teaching train- 
ing Southern University 
designed curriculum, addition 
the regular master’s degree program 
the graduate bulletin, 
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the graduate level, integrating theory 
and practice. For the want bet- 
ter name the word internship used 
designating the program. 


The Origin the Internship Program 
Southern Illinois University 


Last year Douglas Lawson, Dean 
the College Education, initiated 
program active and extensive co- 
operation with the school administra- 
tors the counties nearest 
Southern Illinois University. held 
conference between the staff the 
College Education and the 
school administrators this area 
which the men adopted 
resolutions educational practices 
and procedures which they felt would 
materially aid the teaching profession. 
This year October 16, Dean Law- 
son called second conference, similar 
the one held year ago, which 
not only pointed out the progress 
that had been made Southern 
Illinois University carrying out the 
previously adopted resolutions, but re- 
quested additional resolutions from 
the public school administrators. 
Resolution Number adopted this 
conference reads follows: “Resolved 
that internship program devel- 
oped the graduate level.” 

Leaving the remaining resolutions 
the conference for other depart- 
ments explore, work on, and make 
part our University training 
the field Education, the staff re- 
sponsible for teacher training the 
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College Education the Univer- 
sity undertook develop intern- 
ship program implement this resolu- 
tion. 


The Objectives the Internship 
Program 


attempting design suitable 
internship program, the staff felt that 
the preparation master teachers, 
supervisors, and administrators 
important the preparation medi- 
doctors and that system intern- 
ship necessary for one for the 
other. was further felt that the 
master educators needed become 
thoroughly with actual 
school situation, learn 
evaluate theory terms practice, 
and particularly learn take 
zance his own progress from time 
time, evaluating terms sound 
educational standards. 

These aims, was resolved, could 
effectively realized only pro- 
gram that provided actual experience 
actual situation—a period in- 
ternship training. With these thoughts 
mind the staff proposed the follow- 
ing objectives for (consideration 
designing) the internship program 
the graduate level: 

develop better teachers, sup- 
ervisors, and administrators 
could developed through gradu- 
ate program theroretical training. 

make the transition from so- 
called student preparation full-time 
teaching, supervising, administer- 
ing gradual one. 

guide the intern evaluat- 
ing theory terms practice. 

instill the intern the cor- 
rect interpretation code pro- 
fessional ethies. 

provide opportunity for the 


intern develop under guidance, de- 
sirable professional interests, habits 
and ideals. 


provide testing ground for 
the beginning educator which 
can determined whether more 
training needed certain areas he- 
fore enters the teaching profession 
full-time basis. 

present the graduate student 
with opportunity test his own 
theories. 

secure integration theory 
and practice under competent and ade- 
quate supervision before the intern 
enters full-time teaching position. 

put the ideal “learning 
doing” into practice the college 
level. 

10. provide graduate students 
with practical experience working 
effectively with parents and other 
members community develop- 
ing the public-school program. 


Outline the Internship Program 


early December the following 
internship program had been develop- 
and approved the Education 
Curriculum Committee and the Gradu- 
ate Council Southern Uni- 
versity. 
SUPERVISOR, 


ADMINISTRATOR INTERNSHIP 
THE GRADUATE LEVEL 


The Southern Illinois University 
graduate level Teacher, Supervisor, 
Administrator Internship Program 
designed meet the needs gradu- 
ate students who desire obtain prac- 
tical experience school 
while they are working Master’s 
degree education. Graduate stu- 
dents may either teaching, 


4 
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supervising, 
gram, majoring either the secon- 
dary elementary level. The neces- 
sary application for admission this 
program may secured from the Di- 
rector Teacher Training and should 
filed with him. 
accepted the order which appli- 
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cations are received and approved. 
Professional courses selected the in- 
tern meet the thirty-two quarter 
hours class work must approved, 
prior enrollment, the Director 
Teacher Training. 

The Schedule Work Must Fol- 
low this General Pattern: 


Quarter Hours 
Credit 


Hold school position under internship sup- 
ervision through nine-month school year. 
During this period time, the intern will 
under the direct supervision campus 
consultant working out the office the 
Director Teacher Training. The follow- 
ing requirements must fulfilled this 
Field 
Two Saturday evening courses 
One-half school time devoted admin- 
istrative, teaching, supervisory 
duties agreed upon the school ad- 
ministrator, the college consultant, and 
the The cooperating public 
school will pay the intern approximate- 
one half the regular scheduled salary. 
One-half school time devoted 
assigned the consul- 
tant. 


Attend summer classes 


was furthermore decided that the 
following prerequisites should ad- 
hered rigidly: 

Graduate students interested 
the internship program should file 
application with the Director 
Teacher Training the beginning 
the spring quarter, one term prior 


the anticipated summer session pre- 
ceding the actual internship. 

The prospective intern must 
meet the approval the Chairman 
the Graduate Council, the Director 
Teacher Training, and the adminis- 
trator the cooperating school. 


school which the intern 


Only upon the approval the Chairman the Graduate Council and the 
tor Teacher Training can the sequential order the internship program altered. 
course instruction aimed closely relating the study theory and prac- 


tical experience, both being carried simultaneously. 
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will employed must approved 
the College Education and the 
Chairman the Graduate Council 
the University. 

The candidate must meet with 
the Chairman the Graduate Coun- 
cil and the Director Teacher Train- 
ing for the purpose designing 
graduate 

The candidate must gradu- 
ate recognized college, have thirty- 
two hours academic credit edu- 
student teaching— 
and certified teacher the State 
Illinois. 

The candidate must have com- 
pleted, with grade “C” better, 
course English composition com- 
parable the course offered 
English 391. Special exemption 
may made the Chairman the 
English Department. 


The candidate must have taken 
course comparable Speech 
101 (if the field secondary 
education) Speech 307 (if 
the elementary field), securing grade 
“C” better. Special exemption 
may made the Chairman the 
Speech Department. 

The candidate must ex- 
moral character, emotionally 
stable, practitioner democratic 
principles, and scholar. 


Initiation the Program 


When the outline the program 
was completed, more than five hun- 
dred administrators, including elemen- 
tary and high school principals, pub- 
school superintendents and county 
superintendents, were notified let- 
ter its development. The response 
from these educators was gratifying. 
the many comments received, none 
were adverse. School administrators 


generally approved the program. 
remained, however, convince stu- 
dents the value the extra long 
and rigorous program training. 

the first the 
plan most students preferred earn 
their graduate degree education 
the established nine-month program 
campus. There were few appli- 
cants the first year after the plan was 
announced, but since the announce- 
ment had been made three months 
after the beginning the school year 
was considered too late for regular 
internees start their year’s work. 
One applicant was, however, accepted 
this first year experimental 
basis, and did six intern- 
ship, working the Community High 
School Cisne, Illinois. The second 
year after the internship program was 
announced, twenty-two 
were accepted for internship. From 
this list applicants, six were placed 
acceptable schools. Since the 
internship plan only one avenue 


‘Education, can expected that 


will not seem attractive all master 
degree candidates. 


Three Types Internship 


The graduate internship program 
offers three distinct and varied cur- 
ricula—one each for teachers, super- 
visors, and administrators. The main 
objective each program flexibil- 
ity. The interests and needs the 
graduate student are given careful 
consideration the planning both 
his teaching and classroom program. 

The university staff has defined 
three criteria that are constantly kept 
mind throughout the planning 
each intern’s program: (1) The teach- 


profession cannot exploited. 
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(2) The entire internship program 
must always retained respect- 
able graduate level proficiency. (3) 
The administrator the cooperating 
school must able justify the pro- 
gram his taxpayers. 

There are many specific problems 
that have also been defined and rul- 
ings made for dealing with these. 
stated, for example, that under 
condition can two interns take the 
place one regular teacher super- 
visor any school. Like- 
wise, intern majoring adminis- 
tration can take the place assist- 
ant administrator. Saying another 
way, Southern University will 
not contract with any school 
system supply intern year after 
year order that the school 
system can permanently eliminate 
regularly employed teacher, super- 
visor, assistant administrator. 

Teacher Internship—The teacher 
internship program offered for 
graduate students desiring become 
master teachers. Under this type 
training, the intern must choose his 
program either the elementary 
secondary level. 


Elementary majors must complete 
course requirements defined the 
Graduate Bulletin Southern 
University. They must also intern 
cooperating elementary public school 
under competent administrator who 
has least master’s degree and 
willingness cooperate the pro- 
gram. The cooperating administrator 
will reassign the elementary intern 
one his master teachers who prob- 
ably has overload students. Un- 
der this plan internship the intern 
and classroom teacher work together 
with the same group students. This 
procedure lends itself the possibil- 
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ity breaking large class into 
smaller units, permitting increased in- 
dividual attention each pupil. 
addition the course work and field 
study assigned the graduate student 
during his nine months internship, 
the intern, supervising public school 
teacher and administrator, and the 
director teacher training work out 
schedule teaching duties that will 
meet the needs the intern and 
the same time justify the taxpayer 
the salary the graduate student 
while interning the public 
school. The teaching duties assigned 
can those that any regular teacher 
would have teaching the elemen- 
tary level. 

The Secondary major’s program 
follows pattern similar to, but slight- 
modified from that the elemen- 
tary teacher. The important differ- 
ence, course, lies the fact that 
the secondary intern does all his course 
work according the secondary re- 
quirements defined the Graduate 
Bulletin previously mentioned. Like- 
wise, his teaching duties are all done 
the secondary level. 

Supervisor Internship—The super- 
visor internship program designed 
meet the needs the graduate stu- 
dent desiring become master sup- 
ervisor. This phase internship has 
definite place for graduate students 
planning become supervisors spe- 
cial subject matter, such art, 
industrial arts, reading, 
This program based somewhat 
the same pattern the teacher intern- 
ship program, but with course work 
requirements those defined for sup- 
ervisors the Southern Uni- 
versity Graduate Bulletin. The super- 
visor intern must work closely with 
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master supervisor one the co- 
operating 

Administrator Internship—The ad- 
ministrator’s program probably the 
most flexible the three types in- 
ternship, since the duties general 
administration are more varied. Ad- 
ministrator interns are assigned 
work directly with master adminis- 
trator school. The schedule 
for the intern his daily half-time 
duties his school position 
might well include selection from 
the following list: teaching one class, 
doing one hour guidance and per- 
sonnel work, supervising pupil attend- 
ance, assisting with extra class activi- 
ties for one hour, assuming responsi- 
bility for one recreation 
fore school, during the lunch hour 
after school, taking charge one 
study hall, assisting with records and 
reports, handling the routine duties 
required the High School 
Association, giving one hour super- 
classes, attending teacher and 
school board meetings, assisting with 
developing the budget, helping design 
salary schedule, supervising and 
assisting routining school buses, 
helping with any other administrative 
duties that may need attention. 


The Role the Cooperating 
School 


The question what appro- 
priate procedure for initiating in- 
ternship Southern Univer- 
sity was considered from many angles 
before plan was worked out that now 
seems meet with the favor school 
administrators and 
internship, has been 
agreed, should requested from 
school the University Direc- 
tor Teacher Training. Only after 


such request has been received and 
accepted internship program de- 
signed and plan supervision from 
the University set up. When 
quest received from school, re- 
presentative from the office the Di- 
rector Teacher Training arranges 
for visit the school. During this 
visit the following criteria are used 
considering the possibilities set- 
ting-up the internship for which appli- 
‘ation has been received: 

The administrator and any 
teacher which intern assigned 
must possess master’s degree from 
recognized school higher learning. 

The physical plant must one 
accepted the North Central Asso- 
ciation Secondary Schools the 
State Department Education. 

The equipment, including both 
the student and 
libraries, must approved uncondi- 
tionally the North Central Asso- 
ciation Secondary Schools the 
State Department Education. 

The school system must have 
minimum enrollment 100 students. 

The rapport among the student 
body, faculty and administration must 
acceptable present-day educa- 
tional standards. 

The administrator must will- 
ing cooperate with the intern, and 
must recognize the extent which 
assistance and guidance are needed 
the intern the program reach 
professional significance. 

The cooperating board edu- 
cation must approve the internship 
program issuing regular written 
contract the intern and adopt 
resolution this effect. 


The Role the Intern 


Applications for internship are re- 
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ceived the office the Director 
Teacher Training. Upon the receipt 
request from school ad- 
ministrator for intern for the fol- 
lowing school year, candidate 
recommended and sent interview 
the prospective administrator. Usual- 
during April May preceeding the 
school year internship, 
for internship, with his 
lege advisor, plans summer’s pro- 
gram campus serve basis 
for the subsequent internship program. 
Sometime during the summer session 
meeting arranged for the cooperat- 
ing school administrator, the intern, 
and the Director Teacher Training. 
Here complete daily schedule for 
the following school year worked 
out. the end the nine months 
internship, the student arranges 
with his college advisor the final sum- 
mer’s program campus. This com- 
pletes his requirements for the mas- 
ter’s degree. 


The Role the University 
Consultant, 


The university consultant works 


Regardless Size New 
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NEW ENGLAND STATES TEACHERS’ AGENCY, Inc. 
120 BOYLSTON STREET BOSTON, MASSACHUSETTS 


Discriminating service for administrators. Exceptional openings for qualified teachers desiring opportunities 
public schools, independent schools and colleges. 


NON-PROFIT TEACHERS’ EXCHANGE Broad Coverage 


Not Speculative (5%) Basis: Total Service Charge over $150., 
Salary. Ask for Folder 


NATIONAL MUTUAL EXCHANGE. Church St., 


Ethical Code identical with plus the Non-profit 
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close connection with the cooperating 
school administrator super- 
vising the intern during the entire 
nine month program, The university 
consultant makes minimum one 
visit month the intern the 
spends the entire day evaluating the 
program and discussing problems with 
both the intern and the school 
administrator. addition these 
monthly meetings, the university con- 
sultant conducts Saturday seminars 
campus the average once 
month, where interns meet for 
sion their program and the prob- 
lems that have arisen connection 
with it. Each intern expected 
keep day-by-day record the prob- 
lems has encountered, the solutions 
worked out for these, and his 
appraisal the results obtained. Uni- 
versity consultants are finding that 
such day-by-day record, properly 
kept, invaluable instrument 
evaluating the student’s progress and 
growth, and providing basis for 
revising and improving the program 
supervision. 


All Educational Levels 
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Needed! Pre-Service Teacher 


Training for the Core Curriculum 
STEPHEN ROMINE 
University Colorado, Boulder, Colorado 


HERE little wonder that the 

core curriculum not very 

popular. For most teachers 
offers only rough and insecure edu- 
voyage with vague 
defined goals. This not inevitably 
the case, but until teacher training in- 
stitutions more with the core cur- 
riculum, cannot reasonably ex- 
pected that many schools will under- 
take it. One post-war study reveals 
that the trend toward this type pro- 
gram the high school level has been 
comparatively Visitation 
many schools the writer suggests 
that actual practice the number 
schools doing anything really substan- 
tial with less than reported. 
many cases the reason expressed 
for not doing more that the lack 
trained personnel. 


The Educational Background 
the Typical Teacher 


Few teachers are prepared de- 
velop core curriculum. Most 
them have completed elementary and 
secondary schools oriented chiefly 
subject fields. Following 
have had much two three 
departmentalized college work be- 
fore beginning their teacher training. 
Even after such training started, 
the prospective teacher generally con- 
tinues his training in- 
All 


through these sixteen years associated 
with elementary, secondary, and col- 
lege education the educational out- 
comes sought often have stressed the 
memorization information and/or 
the development academic skills. 
The prospective teacher’s program 
academic preparation progressively 
has narrowed down until tends 
think largely terms major and 
minor fields, which often are rather 
closely related. This more true 
the high school than the elementary 
school teacher. 

Both logically and psychologically 
the security the prospective teacher 
tends rest the mastery those 
aspects subject fields constituting 
majors and minors. Only such 
areas specialization the indi- 
vidual likely feel competent in- 
struct others. The natural tendency 
teach these areas they were 
taught. Place person with this back- 
ground outside his field(s)—as 
the case greater lesser degree 
the core curriculum—and will 
tim his own past experiences. 

should said that this discus- 
sion not offered criticism. The 
only intent point out the back- 
ground training, the nature 
which undoubtedly 
teacher’s feeling about the core cur- 


and his ability deal with 


Stephen Romine, “Some Trends Secondary-School Curriculum Practice,” The 


School Review, April, 1948. 
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it. The writer believes that most 
instances the training has not been 
appropriate for participation this 

After several years college the 
individual begins teacher training 
Judging from thousands 
transcripts examined the writer’s 
office, many college catalogs and col- 
lege texts, and from conferences with 
this training frequently oriented 
terms information an- 
Alberty? found that comparatively few 
institutions offer courses definitely 
planned for the purpose 
training teachers the philosophy, 
content, and method the core cur- 
Prospective teachers may 
receive some theory related to, 
even applicable in, the core curricu- 
lum. But actual experience dealing 
with the core curriculum and its de- 
velopment rare. and large 
seems plausible conclude that most 
teachers emerging from college and 
universities have had little prepara- 
tion and experience which has been 
directly the core 
lum and the problems associated with 
its implementation. 


The Needs Teachers the 
Core Curriculum 


seems reasonable examine the 
core curriculum and determine the 
things which teachers must cap- 
able make work. The core pro- 
gram reaction against intense spe- 
cialization and certain weaknesses in- 
herent the elective system. also 
has the purpose relating education 
more closely and directly the chal- 


lenges, interests, needs, and problems 
the learner such way that learn- 
ing serves him better life situations 
here and now, well the future. 
deals chiefly with general education, 
with content and experiences value 
all pupils regardless future edu- 
much less concerned with subject field 
boundaries than are typical courses. 

The core curriculum 
volves larger block Pupils 
and teachers more commonly plan to- 
gether, educational diagnosis more 
prevalent, and cooperative group activ- 
ity typical. Several teachers may 
work together, and resource materials 
need identified, and 
developed accordance with the par- 
ticular program under consideration. 
These factors are important view- 
ing teacher training relation the 
core curriculum. 

Out this discussion and further 
analysis the core curriculum 
appears that there are number 
understandings, attitudes, and cap- 
abilities possessed teachers 
proposing work with the core. 
These are value, course, all 
teachers, and may stated follows: 

and their growth and 
development, and the techniques 
appropriate studying them. 

understanding the basic 
philosophy the core curriculum and 
principles useful its implementa- 
tion. 

The ability interview and 
counsel, serve friend and guide 
well instructor, and genuine 
willingness helpful. 

The ability draw from sev- 


Harold Alberty, “Core Teachers for Secondary Schools—A Study,” 
Leadership, November, 1949. 
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eral fields study and relate the ele- 
ments which are essential explor- 
ing and solving contemporary pupil 
and world problems. 

The ability plan and work 
cooperatively with pupils and 
flexible sort pre-planning for ad- 
vance preparation. 

The ability work 
with other teachers and with admin- 
istrators and supervisors. 

The ability work with lay- 
men and enlist the support 
essential the success any new 
and different educational idea. 

The ability locate, identify, 
collect, and develop resource materials 
and utilize them teaching and 
learning situations. 

The ability teach basic skills 
they are involved the core cur- 
riculum. 

ability develop evalu- 
ation techniques terms such ob- 
jectives attitudes, ideals, interests, 
sensitivities, and other important ele- 
ments behavior. 

ability use school and 
community resources increas- 
ingly broader basis. 

ability bring into the 
classroom the ongoing events and 
issues out-of-school life and util- 
ize them promoting pupil growth 
and development. 

13. understanding import- 
ant educational research and abil- 
ity apply the classroom. 

room experimentation reasonable 
and sound basis. 

suggested, these attributes are 
worthy any teacher, but they are 
especially essential the core teacher. 
That the potential each may 
realized requires the part the 


teacher willingness apply himself 
diligently and intelligently behalf 
pupils and society. 


What Kind Pre-Service Teacher 
Training for the Core Curriculum? 
The same flexibility which advo- 

for courses the schools 
desirable the teacher training 
program. Therefore, impractical 
attempt outline series courses 
aimed preparing core teachers. 
entirely reasonable, however, ex- 
amine the needs previously stated and 
from these suggest experiences 
which should incorporated this 
teacher training program. 

Basically the core teacher needs 
broader, general college education 
which will provide background 
draw upon focusing learning upon 
daily living. Not only must the core 
teacher know the facts and their appli- 
eation, but must also aware 
social and other implications not 
generally nor easily observed and 
capable interrelating what knows 
enrich the meaning 
learning situations carried out under 
his direction. sense, must 
more philosophic than are most teach- 
ers, and doing must avoid los- 
ing necessary objectivity. 

This broader background probably 
better provided through general edu- 
cation survey courses the college 
level, which tend depart from the 
usual introductory courses offered 
separate subject fields. The latter are 
generally more preparatory for the 
next courses which follow the se- 
quence, and they ordinarily not 
afford the perspective and broader re- 
lationship more commonly found 
general education survey type 
courses. Included should experi- 
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ences social studies, biological and 
physical sciences, humanities, and 
communication arts literature. 
Upon this background 
courses may built such way 
that they would more meaningful 
for the core teacher and the task 
which has perform. 


Another advantage lies general 
education the college level. Experi- 
ences pupil such program 
gives the prospective teacher another 
viewpoint which likely would not 
have otherwise. encourage- 
ment also see this type course 
done effectively, for teachers the 
schools tend teach they 
were taught college. The public, 
too, more likely condone de- 
parture from the established pattern 
college has set precedent. 

Distributive-major programs which 
make possible broaden the areas 
specialization may also very 
helpful the core teacher. Based 
upon the general education previously 
mentioned, such programs should en- 
courage the development the core 


The teacher training, profes- 
sional education, courses also need 
attention. This pre-service program 
should organized and taught 
provide opportunities for prospec- 
tive teachers many the things 
which they will called upon 
clude: 

The formulation educational 
philosophy and objectives. 

The identification and study 
youth interests, needs, and problems. 

riculum projects with others. 

The identification, collection, 


and development resource materials 
and their use the classroom. 

The development evaluation 
techniques, with emphasis upon atti- 
tudes, habits, ideals, sensitivities, and 
forth. 

More, and more practical, work 
experience with pupils and out 
the classroom. 

Carrying simple research 
and experimentation. 


especially valuable these activ- 
ities should related the core cur- 
riculum. least one practicum 
course devoted specifically the core 
would valuable. 

More emphasis all teacher train- 
ing courses should placed upon 
actually doing some the things 
frequently only talked about. 
tice teaching, too, very important. 
Under capable and stimulating sup- 
ervising teacher this may experi- 
ence which will spur the practice 
teacher try new ideas, experiment, 
and other ways work with pupils 
beyond the usual requirements. 
such practice teaching can include ex- 
perience general education core 
courses and guidance, will 
even more valuable. Until colleges 
can provide really interesting and able 
supervising teachers with reasonable 
instructional loads great many the 
courses will lost because the student 
teacher will not see them exemplified 
the teaching which emulate. 

The teacher training courses should 
also entail experiences which will pro- 
mote the development the under- 
standings and attitudes previously 
suggested essential. These should 
related the “doing” aspects which 
are often neglected favor the 
“studying about” aspects. The 
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tionalizing teacher training courses 
paramount importance. 


Meeting the Challenge 


Modern living poses many chal- 
lenges. The core curriculum im- 
portant means preparing young 
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readily lend itself development 
one school for adoption without any 
modification other schools. 
quires development those who are 
carry Again, the importance 
experience and training are evi- 
dent. 


people meet these. But will not present schools dealing with the 
employed widely until administra- must rely heavily 
tors, teachers, pupils, and the general training. This will continue 
public have confidence its possibili- important type training. 
ties. This requires the proper train- the same time, teacher training in- 
ing administrators and teachers, for should exercise more leader- 
only through them are the others like- and initiative preparing begin- 
have contact with the core pro- ning teachers assume larger role 
gram, the core program. These institu- 

Those who work with the core cur- well the schools, 
riculum must have faith and have obligation improve the edu- 
themselves. Without this security few cational program pursued pupils. 
persons carry new ventures suc- The core curriculum presents speci- 
cessful conclusion. The core fic challenge which ill afford 
program, does not neglected. 
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Superior Teachers 
Just Happen 


LUDEMAN 


Southern State Teachers College, 
Springfield, South Dakota 


rather oft repeated popu- 
lar opinions that “teachers are 
born, not made,” that “she’s 

born teacher,” that “anyone who 
knows children can teach them,” are 
meeting with serious question 
parents school children and patrons 
public education. One would hard- 
deny that certain native traits 
weigh heavily teaching success. 
Included this list would personal 
charm, patient disposition, in- 
born love child life. Some people 
have taken these qualities plus good 
common sense and depth character 
and have become wonderful classroom 
teachers, yet such instances hardly 
warrant sweeping statement that all 
teachers can win their way success 
with only this personal equipment. 
helps but certainly not enough. 


Technical 
Only Reliable Source 


America now most solidly sold 
technical training for teachers our 
schools. The teaching business has 
been somewhat professionalized much 
the same law, medicine, and other 
The American public will 
never tolerate any return more un- 
certain sources filling teacher ranks. 
The one big question many ask, 
however, how there can more 
definite assurance that the candidates 
trained are the best possible young 
people available. Under present pro- 
cedures most states the public has 
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such assurance. true that 
many other professions are infected 
with percentage mediocre poor 
practicioners. But the teaching field 
seems cluttered with large pro- 
portion weaklings. The medical 
solved the problem quality candi- 
dates. become doctor the person 
goes through multiple selection pro- 
cess that begins pre-medical study 
and carries through final internship. 
The prospective medic even 
jected several board interviews 
search out his personal and character 
qualities. 


Good Teachers Can Guaranteed 


There are several sound processes 
which high type teachers can 
assured for all teaching positions. 
Some these procedures are already 
work many states. Here are 
few the devices that can and should 

Pre-admission Selection: Most 
teacher training institutions employ 
this plan some extent. Much pre- 
college selection hinges scholastic 
records made high school. Some 
colleges specify that candidates will 
admitted teacher training only 
from the upper one-half high school 
senior classes. Others require mini- 
mum grade average for admission. 
Some use test battery determine 
admission eligibility. Since big 
fraction teaching success depends 
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personal traits and character, 
admission rating these qualities. 
High school officials could help the col- 
leges this rating personal char- 
acteristics. Colleges themselves could 
set interview conferences with pro- 
spective teacher training candidates 
assist materially with the total 
ing process. 

Pre-training Selection and 
Guidance: few institutions require 
semester full year general col- 
lege training before the student 
allowed begin his teacher training. 
This period pre-training affords 
opportunity study the potential cap- 
acities the student; discover his 
and general growth quali- 
ties and below standard the 
candidate can shunted off into some 
other field more suited him. would 
effective require one quarter 
training layout and full year 
four-year. This would “get 
acquainted” period and the student 
plus the college would profit materially 
the induction process, This plan 
being used with considerable suc- 
cess the state teachers colleges 
California and few other states, 

Salaries: Teacher sal- 
ary crucial issue Teacher Sup- 
ply. could guaranteed 
somewhat stable more young 
people would lead toward teaching. 
there were more candidates more 
would result and quality 
would rise. medical colleges there 
are three four applications for one 
opening, addition the careful 
selection that already took place previ- 
ous admission. There are many 
arguments against minimum salary 
law for teachers but does have the 
wholesome effect giving stability 


the profession. states having such 
laws the average wage level for teach- 
ers higher than states not having 
such legislation. 

Guidance: Adults 
should the alert counsel high 
level young people enter teacher 
training. Too often parents, superin- 
tendents, teachers and others advise 
the best high school seniors consider 
law, engineering, dentistry, business, 
because these professions offer such 
wide opportunities. Rarely are these 
young people directed into teaching. 
school teaching mentioned 
There should concerted effort 
those who counsel youngsters direct 
some the better ones toward teach- 
ing. 

Teaching: 
long easy for the poor quality 
young people enter the teaching 
business can never real profes- 
sion. Too many still use tem- 
porary fill till something better 
comes along. Many American teach- 
ers have intention being perman- 
ent the work and are frank say 
so. This could changed more 
attention selection and admission 
standards. would exalt the profes- 
sion point where public esteem 
would and people would 
willing pay well for top quality. 


Summary 


Teachers may born teachers 
the sense having some fundamental 
personal qualities, but for the modern 
school need people who are trained 
technically teach new and tech- 
nical world. Can get them? Yes, 
process careful screening and 
high professionalization the task can 
accomplished. 
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International Aspects 
Teacher Education 


GRADY GAMMAGE 
President, Arizona State College, Tempe, Arizona 


INCE World War II, more atten- 
tion than ever before has been 

given the place education 
international relations. This 
new and belated emphasis upon the 
importance attitudes, feelings and 
thinking the creation conditions 
peace and war. 

Schools throughout the world have 
been used rightly pass national 
history, national culture and pride 
one’s country. Too often education 
has been used spread misunder- 
standing, develop extreme national- 
ism and lack appreciation other 
cultures, 

considering the international 
aspects teacher education, should 
have mind few concepts— 
indeed, all people could fully grasp 
these principles, long step forward 
human relations would the re- 
sult 

First—The “stuff” history made 
trite, true and often over looked. 
Wars, and other things too, don’t just 
happen. They don’t occur isolation. 
Cause and effect operate. Wars come 
because previous events. Therefore, 
what we, the people, today, what 
think and feel and say are making 
for the next war for condition 
peace. 

Second—The stream 
moves and all peoples, including 
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the United States, are that 
The currents sweep all along but 
the course these currents take not 

Third—People everywhere 
basically the same. There are some 
biological differences such color, 
stature, ete. clearly established 
that these are differences outward 
appearance only. There are cultural 
and emotional differences, These are 
due education and environment. 

the above true, then 
follows that wherein the Germans, 
Japanese, Russians, and differ 
and environment, which edu- 
cational. There are many examples 
education being used produce de- 
sired national outcomes that discussion 
scarcely necessary. education 
can produce certain conditions, can 
used change those conditions and 
the same time produce different 
conditions. must all recognize 
now that ideas are not changed with 
guns. may necessary use guns 
and force give education chance 
work, but dependence upon force 
false hope. 

saw the recent World War 
conflict between Democracy and 
ism. are now witnessing strug- 
gle between Democracy and Commun- 
ism. was ever thus and will likely 
continue. The victory the present 


i 
4 | 
| 
: 


198 EDUCATION FOR NOVEMBER, 1950 


crisis will not necessarily rest perman- 
ently all with those who are 
strongest material resources and 
manpower. Communism thrives 
turmoil, confusion, discontent, sus- 
picion, hunger and ignorance. Democ- 
racy thrives stability, good will, 
understanding, education and faith 
human beings. 

There policing job done 
the world. The armies the 
United States and other democratic 
countries are doing that and must con- 
tinue it. There economic 
job done. The Marshall plan, 
heroically conceived, attempting 
that job. Probably the most im- 
portant, the most enduring and the 
most daring job all the realm 
ideas—of education. 


The schools the world are the 
formal and important medium for 
educating the children the world. 
The education the children may not 
the hands the teacher exclu- 
sively. The teacher, however, has the 
greatest responsibility and the greatest 
opportunity. The purposes, the meth- 
ods and the materials education 
not exclusively the hands teach- 
ers can certainly greatly influenced 
them. 

The time ripe for closer organiza- 
tion, cooperation, and coordination 
the efforts teachers the world. 
This should teacher education. 
Many international conferences 
teachers and teacher educators have 
been held. There process grow- 
ing exchange teachers and 
effort being made effect 
international organization universi- 
ties and colleges. This began with the 
Utrecht Conference and will follow- 
France this present school year. 


UNESCO active many coun- 
tries—44 being members. Its purpose 
defined its constitution fol- 

“To contribute peace and security 
promoting collaboration among the 
nations through Education, Science, 
and Culture, order further uni- 
versal respect for justice, for the rule 
law, and for the common rights and 
fundamental freedoms which are 
affirmed for the peace the world, 
without distinction race, sex, lan- 
guage, religion. 

The purpose reach the minds 
the people. Teachers are important 
this end. Teacher education, 
effective all, vital factor 
directing what taught and how 
taught children. country 
has some sort program for teacher 
education. great stride forward 
would made there could close 
collaboration not only teachers but 
those who produce teachers for the 
nations the world. the energies 
teacher education could united 
the accomplishment the purposes 
UNESCO could well this 
would the greatest single step 
the realization those purposes. 

Teacher education through teachers 
reaches far more people than the uni- 
versities than any other segment 
higher education. reaches these 
people their formative years. This 
doesn’t eliminate the necessity for 
adult education, but does offer great- 
promise results, 

The American Association Col- 
leges for Teacher Education, recog- 
nizing the importance teacher edu- 
understanding 1947, created “The 
Committee International Aspects 
Teacher Education.” This commit- 
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tee has been active and has success- 
fully carried out number projects. 
Some these projects were carried 
out with the assistance Occupation 
Governments Germany and Japan; 
others with the aid the Rockefeller 
Foundation, and still others were 
accomplished through the efforts 
members the Association. 

order show few the things 
going among our teacher edu- 
cation institutions, quote from the 
committee report the 1950 Year- 
book the American Association 
Colleges for Teacher Education: 

“Out the 158 the member in- 
stitutions the AACTE responding 
questionnaire, have overseas 
teacher-education students, and they 
represent countries. China heads 
the list with 124, and there are 
other countries with more. About 
950 teacher-education students from 
other countries are attendance 
these 158 colleges and universities. 
Seventy-five these institutions par- 


ticipate the World Student Service 
Fund have International Relations 
Clubs; are sending books, 
tins, clothing, toys and money over- 
seas; are sending CARE 
have international forums; have 
UNESCO programs; sponsor war 
orphans; and others have variety 
related activities. These students come 
through the following channels: Insti- 
tute International Education, Com- 
mittee International Aspects 
Teacher N.E.A. direct 
application, friends, governments 
native countries, Military Govern- 
ment, churches, State Depart- 
ment, and other miscellaneous chan- 
nels. 

build wisely and well, the 
conditions peace the minds 
men everywhere, such building 
continuous job and must started 
the minds children. This 
teachers should selected, developed, 
and educated through curriculums and 
experiences designed for this purpose. 


DEPARTMENT BOOK REVIEWS 


Secondary Education: Basic Principles 
and Practices. New York. Rinehart and 
Company. 1950. XVI and 536 pages. $4.00. 

The authors this comprehensive book 
secondary education have attempted 
bring together all the information, 
ideas, and problems that are considered 
high schools modern America. The 
volume presented source book for 
all who work plan work secon- 
dary schools. The job the secondary 
school teacher described the light 
his responsibilities and opportunities. The 
development the secondary school 
traced and its growth indicated. The im- 
portant problem the relation govern- 
mental units secondary education and 


the equally important problem finan- 
cial support are presented. The organ- 
izational and administrative frame works 
the secondary school are charted and 
the general program these schools 
discussed. Other topics covered include 
the curriculum needs adolescents, the 
subjects offered secondary schools, the 
core curriculum idea, work-experience, 
classroom procedure, out-of-class school 
activities, school-community relations, and 
the guidance program. The book ex- 
tremely well organized and the great 
wealth up-to-date material makes the 
volume suitable text for courses prin- 
ciples secondary education the 
teacher-training institutions. WILLIAM 
New York University. 
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The Art Teaching. Gilbert 
Highet. New York. Alfred Knopf. 
1950. $3.50. 


Gilbert Highet, Scotsman, Auton Pro- 
fessor the Latin Language and Litera- 
ture Columbia University, and author 
The Classical Tradition, has written 
very unique book methods teaching 
this volume. Dr. Highet’s pages are full 
sound common sense and they reflect 
careful thought and sage judgments. Dr. 
Highet examines first the teacher and his 
job and looks into the personal qualities 
that are the necessary elements that 
make good teacher. Then turns 
directly the teacher action and, 
rather novel way, discourses upon meth- 
ods teaching. Next, considers some 
the great teachers history and 
points out their effect upon their pupils. 
Finally, consideration given teach- 
ing everyday life the non-school 
situations. There much that prac- 
tical and helpful this volume—much 
that can studied and thought upon 
teachers and those preparing for teaching. 
There much, too, that will challenge 
educators they consider the communica- 
tive art that teaching. 
Sears, New York University. 


Elementary-School Student Teaching. 
Raleigh Schorling and Max Wingo. 
New York. McGraw-Hill Book Company. 
1950. $3.75. 


The work the. elementary-school 
teacher fully covered this very com- 
prehensive new book. The volume in- 
tended serve guide actual work 
the classroom and supplement the 
teacher working with children. The 
child growth and development basis 
from which sound program elemen- 
tary school practice may begin. The book 
profusely illustrated and especially well 
organized. should prove very helpful 
beginning teachers and those who 
supervise student teachers our elemen- 
York University. 


Hardin Craig. New York. The Dryden 
Press. 1948. and 400 pages. $3.75. 


This informative book historical cri- 
ticism presupposes, very logically, that 
Shakespeare’s own meanings are much the 
most significant meanings for his plays 
wholes and for passages, scenes, and 
characters within them. The author at- 
tempts see with Shakespeare’s eyes and 
understand that those eyes were the 
eyes Elizabethan. also the 
belief the author that Shakespeare was 
mere imitator his predecessors and 
contemporaries the drama, but was 
original creative artist. The volume 
highly provocative and extremely well 


America Faces Russia. Thomas 
Bailey. Ithaca. Cornell University Press. 
1950. $4.00. 

essence this book broad survey 
Russian-American relations from earli- 
est contacts the present. tells what 
have thought the land the Tsars 
and the Communists. The forces behind 
diplomatic events have been analyzed 
Mr. Bailey the hope that American pub- 
lic opinion may able deal more in- 
telligently with the problems today. 
The book has been written from the point 
view the United States and only such 
aspects the Russian background are 
presented are necessary for under- 
attempt made develop detail the 
evolution Russian opinion toward the 
United States. The roots present rela- 
tions and attitudes are sought the years 
before 1917 and more space given 
the era the Tsars than given that 
the Communists. Attention largely 
given diplomatic problems and the em- 
phasis the American attitudes 
toward such problems. Some slight atten- 
tion paid the influence Russian 
literature the American mind, but the 
author does not evaluate the influence 
Russian music, ballet, opera theatre. 
Sears, New York University. 
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Nearly half the original material has been completely rewritten, and 


new chapters have been consisting present-day informa- 


tien child growth and development, teaching 
results armed-forces schools analysis, education. 
before the text and 


TEACHING 


Series Education. 452 pages, 


not only with teaching method ‘but also with the aims the 


elementary school they relate the principles child 
the elementary school the guidance 


SOCIOLOGICAL APPROACH EDUCATION 


val 


This text presents study American community life upon 
modérn sociological and anthro knowledge 


tions, economic wellbeing, social services, ete. 


FOUNDATIONS METHOD FOR SECONDARY SCHOOLS 


new textbook for general secondary school methods courses 


marily written for prospective secondary school teachers ‘this text will 


also yaluable prospective elementary school teachers and 


students, specializing the curriculum, 


and the foundations education, The special 
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